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I. Background 
A. What Newman and Arnold had in common 
1. Oxford education 
2. Oriel Fellowship 
3. Clergymen in the Established Church 
B. Ways in which they were far apart 
1. Ideas regarding the Church 
2. Nevman, a Roman Catholic convert 
3. Arnold, a liberal 
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1. Arnold's references to Newman 
2. Newman's references to Arnold 
D. Influenced their own and later times 
1. Arnold 
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b. English education 
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b. Still an influence among Catholics 
E. Arnold at Rugby 
F. Nevman 1 s connection with Catholic 
University of Ireland 
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relation to education 
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1,2,10 
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A. Knowledge a whole 12 
1. Separate branches parts of the whole 
B. Two kinds of knowledge 13 
1. Knowledge of man 
2. Knowledge of all other subjects 
c. The study of God 
1. Considered under study of man 
2. Christ, a man 
a. Knowledge of God only through 
lmowledge of Christ 
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D. To 
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increase human knowledge, a duty 
To benefit others 
To improve one's mental powers 
a. Capacity to act more efficiently 
E. Religious knowledge most important 
1. No knowledge to be despised 
2. Religious knowledge necessary for 
a perfect education 
F. Means of acquiring a perfect education 
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1. Religious education 
2. Cultivation of reasoning powers 
a. 11 Pure sciences 11 
{1). Real sciences 
{2). Formal sciences 
{a). Logic 
(b). Grammar 
Result of a nerfect education 
1. Perfecti~n of reasoning powers 
2. Perfection of faculty of judgment 
3. Quick perception of likenesses 
14 
15 
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H. Knowledge and education different things 17 
1. Knowledge, material for the mind to use 
2. Value of teaching 
a. Dependent upon power and education 
of learner 
I. Duties classed under religion 13-14,21 
1. No duties as such, to society 
2. Duties to other men 
a. The will of God 
J. Mechanics Institutes 
1. Not educational institutions 
Comparison of Newman 1 s and Arnold 1 s ideas 
Regarding Knowledg~ 
A. Knowledge a whole 
1. Agreement 
B. Subject-matter fields parts of a whole 
1. Agreement 
18 
19 
19 
I :I 
,, 
'· 
··--- )]_ 
I 
ii 
~ : 
·• "y
1: 
' i 
I 
I 
I! 
I! 
I 
j 
I 
'I 
I, 
c. Newman's division of knowledge 
1. God 
2. Nature 
3. Man 
D. Arnold's division of knowledge 
1. Knowledge of man 
a. F..nowledge of God 
( 1). Christ, man 
2. Knowledge of all subjects except 
E. Cul ti vat ton of the mind - Arnold 
1. A duty 
a. To improve one 1 s ovrn powers 
b. To benefit others 
F. Cultivation of the mind - Nev1man 
1. Not a duty 
2. Knowledge its own reward 
3. Knowledge good in itself 
a. Goes beyond itself 
(1~ Benefits 
(a.). Individual 
(b). Society 
man 
IV. Edu~tional Ideas expressed in Arnold's writings 
20 
20 
20-21 
21 
A. The end of education 24-27 
1. Fulfillment of the will of God 
a. Reconciliation of the teaching 
of non-religious subject-matter 
with Christian education 
b. Difference between religious 
instruction and religious education 
(1). Importance of instruction 
B. Knowledge of Scripture requ.ireme nt for 
Degree in Arts 27-30 
1. Required for liberal education in 
a Christian country 
2. Christianity basis of all public 
education in England 
3. Resignation from Senate of University 
of London 
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2. Hi~~ standing of clerical profession 
a. Teaching not a profession 
3. Clerical profession, a guarantee of 
moral fitness 
Qualifications for 
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3. A Christian 
a teacher 
for the vrork 
31-33 
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5. Possession of thorough knowledge of subject 
E. Proselytism to be avoided 33-34 
F. 
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1. Correspondence vri th Unitarian parent 
Need for government to license teachers 35-36 
1. Church natural sponsor of education 
a. Unable to sponsor schools of Dissenters 
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of private school-masters 
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2. Reform Bill of 1832 
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1. Children 
a. Need not understand all they learn 
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a. Should understand principles behind 
facts 
K. Corporal punishment defended 44-46 
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A. Definition of a university 50-51 
B. 
c. 
D. 
E. 
1. Place of teaching 
a. Not place of research 
2. Matter to be taught 
a. All knowledge 
3. Includes teachers and students from 
many places 
FnoNledge - one whole 51-52 
1. S ubject matter fields parts of the whole 
2. Every field connected with every other 
3. Each field incomplete in relation to whole 
4. Each field complete for.its ovm purpose 
Liberal and useful education 
1. Different types of education 
2. Liberal education the function of a. 
university 
52 
Memory in education important 53-54 &65 
1. Facts needed in order to exercise 
thought on them 
2. Education more than memory 
Theology included in a university 
1. Theology~ a branch of lmov{ledge 
2. Studied at all times and places 
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conflict between science and Revelations 
Go1, author of both 
5'7-58 
Duty of students in each field to fb1y 
in their own province 
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1. "Truth cannot be contrary to truth11 
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3. Requirement of patience when appearances 
of truth seem to contre.di ct each other 59 
59 
H. Two sides of human mind 59-61 
I. 
J. 
K. 
L. 
M. 
1. Moral 
2. Intellectual 
3. Function of catholic universities to re-
unite them 
Subject matter of a liberal education 61-62 
1. Science 
2. Literature--the classics 
a. Literature, a biography of human race 
b. Reflects man 
c. Reflects evils 
d. Expurgated literature incomplete--not 
a s tndy of man 
End of university education 63-68 
1. Cannot be separated from knowledge 
2. Knowledge an end in itself 
3. FnOW'ledge in form of philosophy 
4. Intellectual excellence 
5. Philosophical knowledge 
Virtue as e.n end of education 64 
1. Incorrect idea 
2. Common idea 
Liberal Arts, base of a university 64-65 
1. Historically 
2. No rubstitute · 
Greatest education evil of Newman 1 s day 65,66 
1. Superficial knowledge of many subjects 
a. No substitute for laborious 
learning 
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N. Demands for 11 utility11 in education 67-68 
1. Idea derived from Locke 
2. Mistaken idea 
3. Healthy intellect analogous to 
heal thy body 
4. Training of intellect best for individual 
best for society 
The Or~nizati~~Univ~ity Educatio!!_ 
A. The relative meri ts of uni vers i ties and 
colleges 
B. The college system 
1. Tutorial 
2. Students in residence 
3. Students considered 
a. Intellectually 
b. Morally 
4. Student management easier 
5. Loyalty to college 
c. Characteristics of a college 
1. Position 
2. Authority 
3. Stability 
4. Conservativeness 
5. Studies of classics predominate 
D. The university system 
1. Professorial system 
2. Personal influence of professors 
E. Characteristics of a university 
1. Progress 
F. Departments of a university 
G. 
1. Theology 
2. Law 
3. Medicine 
4. Natural history 
5. Sciences 
Perfect university organization 
1~ A University made up of colleges 
2. Seldom exists 
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The educational ideas of Newman and Arnold 
compared"and contra...::!,ted --
A. Periods of expression 
1. Arnold, 
a. Adulthood 
2 • N evl!llan 
a. Six year period 
B. Organization of educational ideas 
1. Arnold 
a. Lack of orga.nizati on 
2. Newman 
a. Carefully organized 
74 
74-75 
c. Educational level of interest 75-76 
1. Arnold 
a. Pre-university 
2. Newman 
a. University 
b. Slight consideration of pre-university 
D. Pre-university education considered 
E. 
F. 
1. Arnold 
a. An end in itself 
2. Newman 
a. Only in regard to preparation for 
the university 
End of education 
1. Arnold 
a. Christianity 
b. Good citizenship 
2. Newman 
a. Philosophic knowledge 
Means af education 
1. Arnold 
a. Religious instruction 
b. Latin and Greek classics 
c. Pure sciences 
2. Newman 
a. The liberal arts 
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G. Study of Revelations at university level 77-79 
1. Arnold 
a. Scripture 
2. Newman 
a. Theology 
H. 11Utility 11 in education 79 
1. Ideas derived from Locke 
p 2. Opposed by both Nev~an and Arnold 
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I. Memory in education 80 
1. Practical agreement 
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J. Mechanics' Institutes I ., 
1. Agreement I' ,I 
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The problem I undertook in this study was to 
discover the educational ideas expressed in the writings 
of Cardinal Nev~an and Dr. Arnold; present the ideas of 
each as a whole; and to compare and contrast the two edu-
cational theories. 
I began with the intention of reading all of 
the writings of both men. In the case of Arnold this was 
accomplished. The attempt in the case of Newman, however, 
was given up. Newman began to write in 18~51 with his 
work on the Ariana and continued to write almost constant-
ly until six years before his death in 1890. His writ-
ings represent a period of over fifty years work and I 
found it impossible to read it all. 
Using "An Index to the \\forks of John Henry 
Newman 11 by Joseph Rickaby, I checked the books I had al-
ready read with those included by him under educational 
subjects. When I found that those books in which I had 
discovered educational ideas were included in his list 
and those in which I had found no ideas pertaining to 
education were not included, I accepted the list and 
confined the rest of my reading to the books mentioned 
by him. 
At the same time that I was reading the works 
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getting a background of the period from other sources and 
reading biographies and interpretations of the two men. 
As I read I noted the ideas expressed by each 
man. The same idea expressed in different places and 
ideas bearing on each other were arranged together. 
From the material gathered, and with frequent 
references back to the sources, I tried to present a true 
and connected view of the educational ideas of each man. 
Lastly, I attempted to compare and contrast their ideas. 
Margaret M. Nevrton 
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In a list of Oriel Fellows, John Henry Newman's 
name would follow that of Thomas Arnold, for Newman was 
elected to the Fellovrship left vacant by Arnold. 1 Probably 
this is the only place where the two names would stand 
side by side. 
Both men were educated at Oxford. Both be-
came clergymen in the established church, but their con-
ceptions of the Church and of Christianity were funda-
mentally different. Nevnnan believed that Christianity 
had come dovm from its inception on, through the Church. 
~~en he at length came to believe that the only Christian 
Church that could show unbroken continuity with the primi-
tive Church was the Roman Communion, he broke with the 
Established Church and became a Roman Catholic. 
To.Newman, tr:ue Chr.ist,ianity could. exist· only 
as a True Church. This idea of the Church and Christian-
ity is very different from the ideas held by Arnold. 
Arnold carefully separated the philosophy of Christian-
2 ity from the Church as an Institution. He held that the 
. 3 
Christian Church should be a sovereign state and that 
1 A. P. Stanley, "The Life and Correspondemce 
of Thomas Arnold 11 
2 T. Arnold, "The Miscellaneous Works" p 11 
3 Ibid., p 14 
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il the functions of baptizing and absolving were not the func-
li tions of the Church a.t all, but of the State •1 He con-
I 1 tended that there should be no priesthood, for a. priest 
jl tended to make Christianity a. heathen religion dependent 
11 upon rites, and outward observances.
2 
11 With such a conception of Christianity. it was 
II I 
1 impossible for Arnold to be anything but opposed to all 
! 
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that for which the Oxford Movement stood. Early in the 
Movement his essay, nThe Oxford Maligna.nts" was published 
in the Edinburgh Review. 3 The title alone revealed 
Arnold's attitude toward many of his former associates. 
In spite of the antagonism of the two philos-
ophies, there was an absence of bitterness and rancor in 
the few references one has made to the other in his writ-
ings. In opposing the principles of the Oxford l1iovement, 
Arnold 1.ndicted it as 11 Newmanism". He explained that he 
considered Newman the chief author of the system and felt 
he could use his name because of the lack of any personal 
relations between them. 4 The only other reference to 
Newman in Arnold's published works regarded a. book of 
Newman 1 s vthich he had read. 
~- -_. -- ___ .. "'···- --
-- ··- ··-· ---
1 T. Arnold, Op. 
2 Ibid., p 18 
3 Ibid. , p 131 
4 A. P. Stanley, 
He said that parts 
cit., p 22 
11 The Life and Corresponde-nce 
of Thomas Arnold" p 257 
! 
I 
I 
II 
!) 
II 
II 
li 
tl 
II 
I 
I 
li 
II 
II 
il 
'I II q 
ij 
-. II .. ·· 
It 
I 
• II 
I 
I; 
II 
I! 
I 
-- --- -=-- ----11- --~- ---' ----- ~-- --- -- -~--- -- __ _, ~~- .. ---- -
I of the book were good and parts were very bad. 1 
! 
I The nearest approach to bitterness on Newman's 
part was a remark he made during his European trip vd th 
Froude. He asked, 11 Is he U\rnoli] a Christian?" Newman 
admitted a feeling of annoyance toward Arnold at that 
time because or his views, but stated that the feeling 
was short-lived. 2 
At one place in his writings Newman referred 
to Arnold as a high-minded liberal,3 11 admirable in his 
earnestness".4 The highest tribute he paid to him,how-
ever, was in speaking of the liberal party at Oxford. He 
said that with the coming of Dr. Arnold's pupils into 
that party it took on such an elevation of character as 
to win the respect even of its opponents. 5 
This tribute to Arnold's success with his 
pupils is a tribute Arnold would have appreciated, for 
he considered his real work as head-master of Rugby to be 
the leading of his boys to heights of seriousness and 
nobility of character. 
It is his conceptions of education rather than 
1 A. P. 
2 J. H. 
3 J. H. 
4 Ibid., 
5 Ibid., 
Stanley, Op. cit., p 257 
Nevnnan, "Apologia pro Vita Sua", 
fr 33-34 
Ne\vman, 'Certain Difficulties Felt 
by Anglicans in Catholic 
Teaching 11 Vol. I, p 11 
p 92 
p 292 
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his philosophy of Christianity that have influenced his 
Upon the occasion of the placing 
of his bust in Westminster Abbey, fifty years after his 
death, the Times expressed the feelings of thorewho came 
after him. 
"No one made a deeper change in education, 
a change which profited those who had never 
been at a public school. As muCh as any-
one who could be named, Arnold helped to 
form the standard of manly worth by which 
Englishmen judge and submit to be judged. 
A man of action himself, he sent out from 
Rugby men fit to do the work of the world 
•••• The width and range of his teaching 
are apt to be forgotten by those who 
dwell on his personal influence ••••• he 
had conceptions, new in his time, first 
ani foremost his lofty conception of edu-
cation, his conception of the Church as 
a great agency of social amelioration, 
his :idea of each citizen's duty to the 
State, his view of history as a whole, 
with no real division between ancient and 
modern, the interest, new in his time, 
which he felt in the elevation of the 
masses •••• Even in the volume of national 
life as it flows today, there may be de-
tected the effect of the pure, bracing 
stream which long ago joined it. ttl 
Almost all of Arnold's contributions to edu-
cation were made \mile he was head-master of Rugby. 
They grew out of his work in the school or his interest 
in contemporary educational problems. 
At the time when Arnold took over his work 
as head-master of Rugby there was a general dissatisfac-
tion with existing conditions of public schools in England. 
---·------------
1 J. Fitch, "Thomas and Mathew Arnold" p 156 
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The course of study was attacked on the grounds of narrow-
ness and lack of usefulness. An even greater cause for 
complaint in the minds of good men was the unchecked moral 
evils which had become accepted as part of the public 
school life.1 
V/hen Arnold began his work at Rugby, he found 
the state of behavior and the morals among the boys at 
a very low level. Drunkeness and defiance of authority 
were common vices. Public opinion in the school was the 
authority that ruled the boys and its standards were 
2 perverted and morally bad. 
Arnold's chief ambition was to change the at-
mosphere of evil to one of Christian virtue. He attempted 
and succeeded in accomplishing this while continuing un-
changed the customs and systems of the school. His atti-
tude was, "Another system might perhaps be better than 
this, but I am placed here in the midst of this one and 
must make the best of it." 3 
The Sixth Form, or the highest class, was re-
garded by Arnold as setting the standards for the entire 
school. His idea was to influence this group so that his 
ideas ani standards would pass through them to the entire 
student body. 4 
-------------
1 A. P Stanley, Op. cit. 
2 J. Fitch, Op. cit., p 76 
3 Ibid. , p 80 
4 Loc. cit. 
II 
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The methods used by Arnold during his period 
as headmaster of Rugby and the educational ideas back of 
his methods are presented in the chapter, "Dr. Arnold's 
Ideas on Education 11 • These ideas regarding education 
were expressed by Arnold in expository form in lectures, 
essays, and letters. They were expressed also in his 
answers to attacks on the philosophy and principles in 
which he believed. 
Just as Arnold's educational achievements are 
associated with Rugby School, so are Newman 1 s educational 
theories associated with the Catholic University of Ire-
land. There is even greater connection between Newman's 
work on education and the Irish university than between 
Arnold's educational ideas and Rugby. Arnold's ideas 
concerning education were expressed not only in the Rugby 
period but throughout his career. Except for the writ-
ings on education that Newman did in connection with his 
post at the Catholic University, Newman has left out al-
most completely the consideration of education from his 
vast amount of published writings. 
His theories of education were contained in a 
series of lectures on The Scope and Nature of University 
Education, lectures and essays addressed to members of 
the catholic University, and in the columns of "The Catho-
lic University Gazette 11 , a periodical Newman was instru-
mental in founding in connectiOn with the Catholic Univer-
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sity. 
Vfhen Dr. Nevman was asked to undertake the 
formation of a. Catholic University in Ireland he was in-
clined to feel that at last the great opportunity of life 
was being presented to him. The idea of the Irish univer-
sity associated itself in his mind with the University of 
Belgium. The beginnings of the Irish university were sim-
ilar to the beginnings of Louvain, and Louvain had already 
1 in Nevnnan 1 s day achieved greatness. 
Newman saw in the Irish University not merely 
m educational institution for Ireland, but a great uni-
versity that would furniSh an excellent education to the 
2 Catholics of the United Kingdom. Newman was not alone 
in his vision of a Catholic University for the whole of 
the United Kingdom. Cardinal Manning in a letter to 
Nevnnan suggests the possibility of transferring the uni-
versity from Dublin to England.3 
High and ambitious hopes characterized Newman's 
early conceptions of the Irish University. Actually most 
of the time he was connected with it was a period of 
long drawn-out waiting and disappointments. Eventually 
he wn.s forced to admit to himself that there was general 
indifference to the scheme in Ireland: that the university 
1 W. ward, "The Life of John Henry 
Newman", Vol. 1, p 8 
2 Ibid. , p 355 
3 Ibid., p 363 
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v1ould never be able to do for English Catholics what he 
had hoped but would be a purely Irish institution, lack-
ing indeed the support of the best of the Irish. 1 
After six years of active work at the univer-
sity and one year of non-resident RectorShip, Ne,~an sev-
2 
ered all connection with the Irish undertaking. He left 
the undertaking with almost no reason to justify the high 
hopes with vmich he had undertaken the work. Probably, 
however, the possibility and need of a really fine Catho-
lic university in Ireland was a conception Newman never 
lost. Twenty years after he had withdrawn from any con-
nection with the work, he discussed in two letters the 
need and propriety of such an institution.3 
A student of the Cardinal's work cannot look 
on the time spent by him in Dublin as non-productive. 
Walter Pater characterized his work on the "scope and 
Nature of University Education" as "the perfect handling 
4 
of a theory11 • In referring to the same lectures the 
"Cambridge History of English Literature" says, 11 They 
fuhe lecture~ represent, if they do not indeed anticipate, 
some of the most powerful ideas of the later nineteenth 
century in regard to the true functions of a university 
1 W. Ward, Op. cit., Vol. I, pp 7-8 
2 Ibid., p 374 
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Among intellectual Catholics, at least, Newman's 
influence remains great. He is regarded by them as the 
2 
founder of a Catholic Literary Revival in England. Dr. 
Joseph Reilly who for many years delivered lectures on 
Newman to groups at the Catholic Summer School, Cliff 
Haven, New York, believes that Newman has the answer to 
the problems of education and intolerance current today. 
A Protestant clergyman, Dr. Atkins, of the 
Auburn Theological Seminary, sees a strong Ne\vman tradi-
tion typified by the use of the name "Newman Clubsn by 
the groups of Catholic students in Jl.merican colleges. 4 
Wilfred Ward, who made the study of Cardinal 
NevMan his life work, expresses the position of an in-
tellectual catholic toward the Cardinal's educational 
ideas. 
nThe idea of a university in which all 
sciences, including theology, should be 
represented, so as to effect the provi-
sional synthesis which would keep Chris-
tian theology abreast of modern knowledge 
and preserve for education its religious 
character, remains as an5ideal for the thoughtful Catholic •••• 11 
3 
This study is concerned with only the education-
al ideas expressed by Thomas Arnold and John Henry Newman, 
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2 A. Calvert, The Catholic Literary Revival" P 20 I 
3 J. Reilly, Op. cit., pp 315-319 
4 G. Atkins, 11 Life of Cardinal Newman", p 315 
5 W ~ Ward, "Ten Personal Studies 11 
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men influential in their own day, whose influence has come ,, 
1: 
dovm to our times. 
Certain things they had in common. They were 
contemporaries, Oxford men, holders of Oriel Fellowships, 
and, until Newman's withdrawal, they were for a period, 
clergymen in the Established Church. In many points they 
vrere far apart. Arnold died a. "liberal" Protestant, New-
man, a cardinal of the Roman Catholic Church. Their views 
of Christianity, even in the days when they shared the 
common office of clergy of the Establishment, were never 
reconcilable. 
With backgrounds having so much in connnon and 
yet so much in contrast, it is an interesting study to 
compare and contrast their conceptions of knowledge in 
relation to education, and their conceptions of the func-
tions, ends, and means of education itself. 
As chapter I deals with an exposition of Dr. 
Arnold's conception of knowledge and its relation to edu-
cation, and the next chapter compares the ideas of New-
man and Arnold regarding knowledge, it might seem as 
though an exposition of Newman 1 s ideas on lmowledge had 
been overlooked. 
The explanation lies in the fact that Arnold 
-----------------~--------·------------------
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is concerned only with the philosophical nature of know-
ledge in relation to education, while Newman is concerned 
with the metaphysical problem of knowledge as well. 
Nevnnan 1 s idea of knowledge in its relation to education 
is an integral part of his educational theory and is con-
sidered from this point of view in Chapter IV. To treat 
Newman's theory of knowledge adequately would require ex-
tended study. Much of it is not connected with his edu-
cational theories. The parts that have not been consid-
ered are not pertinent to the subject of this thesis. 
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CHAPTER I 
ARNOLD 1 S CONCEPTION OF KNO'!VLEDGE 
AND 
ITS RELATION TO EDUCATION 
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There is but one place in Dr. Arnold's writ-
ings where he concerns himself with the philosophical 
nature of knowledge and of its relation to education. 
This is in a lecture delivered before the Mechanics' In-
stitute at Rugby in 1838, and later published as an essay 
entitled "The Divisions and Mutual Relations of Knowledge." 
In this lecture Dr. Arnold states that know-
ledge is a whole and the separate branches are necessar-
ily but parts of the whole. In order to conceive a just 
notion of the whole, one must see how the separate branches 
1 
are connected and related to each other. 
Dr. Arnold also considers in this lecture the 
sort of knowledge which particularly entitles its po-
sesser to be called a well educated man. In this con-
sideration his interest lies not in the relative values 
of one rubject over another, but in the nature and merits 
2 
of the subject-matter fields themselves. 
Such a deliberation Arnold places on a very 
high plane for in it 
"the mind may be said to exert the very full-
1 Thomas Arnold, "On the Divisions and Mutual 
Relations of Knowledge", 
PP 3-4 
2 Ibid., p 4 
.. 12 
ness of its power, examining at once 
the world of outward things and its 
own faculties and operations, stand-
ing apart as it were from all things 
visible and invisible, and as if by 
a mere abstract power of observation, 
looking at once above and beloVT, 
around and within itself, this it is 1 
which is properly called philosophy." 
\Vhile Arnold is conscious that knowledge may 
be divided in many different ways, he separates it into 
two di vis ions--kno·wledge of man and knowledge of all other 
2 
subjects except man. It is under the second division 
that he places the knowledge of God. 
The Greeks placed the study of the nature of 
God at the summit of physical existence and raised the 
study of nature to a height beyond the study of man. God, 
from this point of view, is to Arnold, wholly beyond 
human reach, unapproachable, and incomprehensible. He 
rejects such a view completely, basing his argument on 
the position that in Christian Revelations it is as Man 
He is to be lmown and understood. Besides God 1 s revela-
tion of Himself as Man, Arnold contends that He has re-
3 
vealed Himself also as the source of all human duties. 
In Arnold's system, therefore, all duties are 
classed under religion. He considers the duties of man 
1 Thomas Arnold, Op. cit., p 4 
2 Ibid~, p 6 
3 Ibid., pp 12-13 
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to man as primarily duties to God. These duties exist 
1 
because of the will of God. 
Arnold's first principle of education, rest-
ing on this conception of duty, is that one is "perfect-
ly educated who is taught all the will of God concerning 
2 
him, and enabled through life, to execute i t 11 • 
The study and advancement of all learning, 
natural and moral, is definitely placed by Arnold as a 
duty, rather than an end in itself, for "the knowledge 
being in all ce.ses referable to a farther end, that is, 
3 
our duty in compliance with God 1 s will". 
That it is a real and binding duty to attempt 
to discover t~uth is Arnold's belief, and its urgency 
varies according to one's place in society. The duty is 
first to others that they may enjoy the benefits re-
sulting from the discoveries. It is next a duty to ones-
self, as an individual, that he may so improve his own 
powers of mind that he may act his part in life more 
4 
efficiently. 
Arnold declares that no knowledge is to be 
despised and urges that the cultivation of every science 
1 Thomas Arnold, Op. cit.~! p 292, p 7 
2 J. J. Findlay, editor, 1 Arnold of Rugby", 
p 132 (Sermon Preached in Rugby School 
Chapel on Founder's Commemoration) 
3 Thomas Arnold, Op. cit., p 13 
4 Ibid., p 14 
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be encouraged because all knowledge ministers to man's 
nature and so is valuable. The knowledge, however, that 
contributes most to man's happiness is religious knowledge. 
Since religious knowledge is more valuable than any other 
"the possession of it must be considered essential to per-
1 
feet education. 11 
The need for any elaborate or detailed con-
sideration of the value of religious knowledge is not 
felt by Arnold. Beyond his statement that religious 
knowledge is the most valuable of all knowledge, he mere-
ly adds that this is universally accepted as true, and 
leaves the matter, passing on to a consideration of a 
perfect education. 
For a perfect education he begins with relig-
ious knowledge and adds to it a study of the 11 pure sci-
ences 11 • By pure science he means any study 11which is 
2 
conversant merely with the acts of the mind in itself 11 • 
Such studies concern either the mind itself, the opera-
tions of the mind, or the ideas and abstractions of the 
3 
mind. The study of the "pure sciences" is required in 
4 
order for the mind to perfect its reasoning powers. 
1 Thomas Arnold, Op. cit., p 14 
2 Ibid., p 6 
3 Ibid., p 15 
4 Ibid., p 18 
,. 
,I 
,• 
The studies listed by Arnold under "pure sciences 11 are 
grammar, logic, arithmetic, geometry, metaphysics, morals 
1 
and theology. 
The 11 pure sciences 11 are divided into formal 
and real sciences. The formal sciences consist of logic 
and gra mma.r, 
"the formal sciences, as opposed to 
real because they treat not of any 
particular thing or matter but of 
those forms of speech and of reason-
ing which apply equally to all matter; 
they are moulds into which we may put 
any material that we will, but with-
out which none whatever can be shaped 
properly."2 
Arnold believes the study of the two formal 
sciences, logic and grammar, extremely important in the 
i perfection of the reasoning powers of the mind. The in-
li 
li strument used by the mind in all reasoning processes is 
II language. Vagueness, using words in different senses, 
: failure to analyse the process of reasoning, and accept-
ing as proof what is really no proof are faults in the 
1! reasoning powers which the study of logic and grammar 
I 3 
I correct. 
. 1 • 
' i 
I li li 
I! 
Beside perfecting the reasoning powers of the 
mind a. perfect education vrill perfect the faculty of judg-
ment. The power of "rapid and extensive combination 11 is 
1 Thomas Arnold, Op. cit., p ·14 
2 Ibid., p 18 
3 Ibid., p 17 
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really included in the faculty of judgment, but Arnold 
considers its importance so great that he gives it sepa-
rate consideration. This power of combination he con-
siders to consist in a quick perception of likeness. 
He considers that a proper understanding of history is 
impossible without this third quality of mind for unless 
there is a combination of the like situations of one 
age with those of another, or one country with those of 
another country, there is no real understanding of 
history. 1 
To perfect the human mind is a very high ob-
jective of education. It is not a work that can be 
done easily or quickly. Knowledge and education are 
not the same thing. There is a difference between the 
two. 11 Knovlledge is the material for the mind to work 
on. n2 The value of any knowledge taught depends upon 
the powers and capacity of the receiving mind. 3 When 
the mind has been cultivated 
11 we stand as it were on the edge of the 
great garden of knowledge, free to turn 
on which path we choose, with an instru-
ment of surpassing power to make any 
portion of it yield its fru4ts for our 
nourishment and enjoyment." 
Although, and perhaps because, Dr. Arnold 
was lecturing at the Mechanics Institute, he felt it 
1 Thomas Arnold, 
2 Ibid., p 25 
3 Loc. cit • 
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proper to make the point that such institutions as the 
Mechanics Institute did not provide education, and that 
danger lay in the mistaken belief that they did. He saw 
in the Institutes a great deficiency in that religion 
and politics were taboo, but he also saw in them an op-
portunity for the acquiring of much useful information 
1 
and innocent and wholesome recreation. 
1 Thomas Arnold, Op. cit., pp 28-29 
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CHAPTER II 
A COMPARISON OF THE IDEAS OF NEVVIviAN 
AND ARNOLD REGARDING KNOWLEDGE 
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Newman and Arnold are in agreement in their 
conception of knowledge as a whole and the separate sub-
ject matter fields as parts of the whole. 
Arnold tells us that the various subjects are 
different views of the great world of knowledge and are 
necessarily but partial views. Considered by themselves 
it is impossible to see how one subject is joined to 
another. In order to have a just view of knowledge the 
•1 
connection and relation between subjects must be seen. 
NevTrnan expresses his idea on the same point 
by saying, "All knowled§e is a whole and the separate 
Sciences parts of one.u He goes on to explain that the 
universe is so closely lmi t together that vre cannot 
possibly separate one part from another except by mental 
abstraction. Subject-matter fields, or as Newman calls 
them, Sciences, result from mental abstraction. He sees 
each science as a. logical record of one or more aspects 
of the whole field of lmowledge, and since the subject-
matter fields are divisions of the one whole, every field 
is connected vdth every other; while each field, taken 
alone, is but a different aspect of the whole. Fach 
1 Thomas Arnold, "The ~Uscellaneous V/orks 11 p 290 
2 J. H. Newman, 11 The Idea of a University11 p 99 
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field is incomplete in its relation to the whole, and yet 
1 
it is complete for its own purposes. 
Dr. Newman includes all knowledge under three 
2 
great subjects, God, Nature and Man. 
Dr. Arnold divides knowledge into two divi-
si ons, knowledge of man, and knowledge of. all other sub-
jects except man. Knowledge of God, he places in the 
first division. He defends this placement because he 
finds in Christian Revelation that God is to be lrnovm and 
understood only as Man. From Christian Revelation, Arnold 
also, draws a conception of God "as the fountain of e.ll 
our duties, md so the perfection not of our naturalknovYl-
3 
edge but of our moral". 
The center of Arnold 1 s system of knowledge lies 
not in the division of natural knowledge but in the study 
of man, especially in the field of moral knowledge. He 
considers the study of any science, natural or moral, as 
a matter of duty rather than of intellectual satisfaction 
:i 
d 
;; 
for 11 the know·ledge being in all cases referable to a. farther ' I 
end, that is, our duty in compliance with God's will. 11 
To him an attempt to discover truth is not to. be under-
taken as an intellectual pleasure but as e. duty which 
"rests on the benefits to be enjoyed by others as a 
1 .r. H. Nevnnan, 11 The Idee. of e. University" 
pp 50-51 
2 Ibid. , p 219 
3 Thomas Arnold, "The Hiscellaneous Works 11 p 296 
' 
I 
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result of our discoveries and a duty to ourselves to so 
improve our ovm powers of' mind that we may act our part 
1 
in life more efficientlyn. 
In opposition to this view, Newman does not 
consider the cultivation of one's mind a duty referable 
to a fartber end but strongly holds that lmowledge is its 
2 
own reward, and that "cultivation of mind is surely 
3 
worth seeking for its own sake 11 • He declares that lmovtl-
edge is desirable although nothing comes of it and is in 
4 
itself sufficient reward for years of work. Nevvman goes 
on from this point and states that knowledge, since it 
is so good in itself, must go beyond itself and the in-
5 
dividual who has acquired it, and benefit society. He 
says that the training of' the intellect that is best for 
the individual himself is the training that fits him best 
6 
for discharging his duties to society. 
Arnold's classification of one's duties to 
society are placed by him under religion. This is in 
accordance with his doctrine that one's duties to man 
are first duties to God, and that they are duties to man 
7 
because of the will of God. 
1 Thomas Arnold, nThe Miscellaneous Works" p 296 
2 J. H. Newman, "The Idea of a University" p 103 
3 Ibid., p 114 
4 Loc. cit. 
5 Ibid., p 180 
6 Ibid.' p 177 
7 Thomas Arnold, Op. cit., p 292 
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This same doctrine of the will of God pene-
trates Arnold's conception of the end of education. He 
holds that the end of education is to equip the student 
with knowledge of the wi 11 of God~ end a capacity and de-
l 
sire to fulfill it. 
This conception of the end of education is in 
contrast to the end of (University) e~~cation as con-
cei ved by Newman. He declares that the end of education 
is the forming of a mental attitude which lasts through 
life "of which the attributes are freedom, equ.itable-
2 
ness~ calmness, moderation and wisdom11 , or what he 
usually designates as a philosophical habit. 
In no way is Newman's mental attitude compar-
able with Arnold's doctrine of knowing the will of God. 
In fact, Newman states that liberal education cannot be 
:tt 
expected to make men virtuous, and that~is failure to 
understand that lmowledge is an end in itself that has 
caused men to expect knovvledge to fulfill a function 
that does not belong to it. The idea is repeated in a 
statement that the function of education is to make a 
3 
man a gentleman~ not a Christian, and that liberal edu-
cation is simply the cultivation of the intellect~ as 
such~ and its object is nothing more or less than 
1 J. J. Findlay, editor, nArnold of Rugbyn 
p 132 
2 J. H. Newman, "The Idea of a University" 
p 101 
3 Ibid., p 120 
22 
I 
I 
i 
I' 
I 
I 
II 
I 
1 
intellectual excellence. 
Newman has considered many more aspects of the 
2 
philosophical conceptions of knowledge than Arnold has 
discussed anywhere in his Y{ritings. This chapter con-
siders only those points which have been discussed by 
both men. 
The two men are in agreement on only one prin-
ci ple -- that knowledge is a whole and that the sepa-
rate subject-matter fields are parts of the whole. They 
disagree as to the divisions of h~owledge and the reasons 
for its pursuit. 
1 IT. H. Newman, 11 The Idea of a. University" 
p 121 
2 Especially in his "Grammar of Assent" 
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CHAPTER III 
EDUCATIONAL IDEAS OF THOMAS ARNOLD 
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Almost all biographers of Thomas Arnold cite 
the prediction of Dr. Hawkins, later Provost of Oriel, 
that if Arnold was elected to the head-mastership of 
Rugby, he would change the face of education in all the 
1 
public schools of England. If the prediction is not 
accepted as prophetic, at least it must be admitted that 
students of education credit Dr. Arnold with being one 
of the forces behind the English educational revival of 
the nineteenth century. 
In studying Arnold, the schoolmaster, it is 
impossible to overlook Arnold, the churchman. His first 
requirement of education is that it teach the student 
the will of God and enable him to do it. 
"This is the simplest notion of education: 
for, undoubtedly, he is perfectly educated 
who is taught all the will of God concern-
ing him, and enabled through life, to ex-
ecute it. And he is not well educated 
who does not know the will of God, or 
knowing it, has received no help in his 
education towards being inclined and en-
abled to do it."2 
So deeply does Arnold feel concerning the 
purpose of education that it is necessary for him to 
reconcile his religious principle with the teaching of 
1 Arthur Penrhyn Stanley, "The Life and 
Correspondence of Thomas Arnold, D. D. tt, 
Vol. I~ p 62 . 2 J. J • .t''indlay, editor 11 Arnold of Rugbyn 
p 132 (Sermon Pre~ched in Rugby School Chapel on Founder s Commemor~tionJ 
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I to the students he explains how it is possible to rec- t! 
oncile a. profession of religious or Christian education 
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with the devotion of a great deal of time to studies 
not supposed to be religious and in themselves not even 
Christian. TPe reason such studies are included in a 
course of Christian education is because the words of a 
rule are more quickly learned than is the power of apply-
ing it acquired. While Scripture furnishes the rules, 
the power of always applying the rules must be acquired 
from many sources and through a long and laborious pro-
cess. Anything is useless in education unless it helps 
a man to glorify God better; but since our bodies and 
minds can and should minister to the service of God, any 
study that ministers to the perfection of bodies or minds 
1 
need not be rejected. 
Dr. Arnold is keenly aware that :i.nstruction 
in the religious field is not education any more than 
mere instruction in any other field is education. An 
understanding of the difference between instruction in 
religion and what Dr. Arnold calls religious education, 
seems to him to be very important. Without understanding 
the difference, one may expect schools to do more than 
they are able to do, or one may fall into the opposite 
1 J. J. Findlay, editor, "Arnold of Rugby", 
p 137 (Sermon preached in Rugby Chapel) 
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error and feel that since the greater good of religious 
education is uncertain, religious instruction is not im-
portant. Religious instruction is important. While a 
religious life does not necessarily follow it, it often 
precedes a religious life. In many cases, too, religious 
knowledge has seemed to lie dormant in the mind until 
1 
some event of adult life called it forth. While one 
should not expect too much from religious instruction, 
nevertheless, its real value should not be over-looked. 
Dr. Arnold recognizes education as something 
broader than class-room instruction. He points out that 
a pupil is constantly learning--from the life going on 
around him, from his school-mates and family, from all 
the people with whom he comes in contact, and even from 
the ruler and Parliament, the actions of whom he hears. 
Education is going on constantly both in school and out 
2 
of school. 
"Let us remember," he says in his sermon, "that 
if we send our children to school, although v1e can give 
up their instruction to the schoolmaster, yet we cannot 
3 
give up their education. 11 
But in the same sermon he also says that while 
---------------- ---
1 J. J. Findlay, Op. cit., pp 188-190 
{Sermon Preached in a Parish Church) 
2 Ibid., p·l90 
3 Loc. cit. 
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schools can give only Christian instructj_ons, all who 
attend can receive this much and it is in itself of some 
value. Many may receive only the instructions but others 
1 
will receive the greater good of Christian education. 
In our country and time it is not only the 
custom, but an accepted principle, that education should 
be divorced from religion not only in the matter of or-
thodoxy among the students, but as regards any require-
ments of religious knowledge. The movement in this dir-
ection had already begun in England in Arnold's day. He 
recognized the sincerity of many who urged a separation 
of religion and education, but he believed such a sepa-
2 
ration morally impossible. 
From the mere point of view of a complete 
education Arnold did not believe an Arts course could 
exist without a requirement in Scripture. 
When requested to become a member of the Sen-
ate of the newly created University of London, he accepted, 
believing this school was to provide for the education of 
Dissenters, but that the education to be provided while 
not sectarian was to be Christian. Soon after his elec-
tion Arnold submitted a proposal to the Senate, urging 
that all candidates for the Arts degree should be required 
1 J. J. Findlay, Op. cit., p 191 (Sermon 
Preached in a Parish Church) 
2 J. J. Findlay, editor, "Arnold of Rugby" 
p 136 
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to pass an examination on one Gospel and the Acts in the 
original Greek. 
He did not urge this requirement for a degree 
in medicine or law, but he argues that a degree in Arts 
is a testimony that a man has received a liberal educa-
tion and "a liberal education w:tthout the Scriptures, 
must be, in any Christian country, a contradiction in 
1 
terms. 11 He based his argument on the grounds that a 
knowledge of Scripture must form a part of the intellec-
tual education of any one living in a Christian country. 
Christianity has affected all the institutions of the 
country, affected the literature, and has dictated, or 
at least modified our laws, and that no one can be con-
sidered an educated person who is not acquainted with the 
2 
documents of Christianity. 
The majority of the Senate disagreed with 
Arnold's position, but out of deference to him and to 
those who did agree with him, a voluntary examination in 
Scripture was instituted and special certificates of pro-
ficiency were offered to successful candidates. This 
voluntary examination in no way satisfied Arnold and he 
remained a member of the Senate more from a hope of 
changing the voluntary nature of the examination to a 
1 A. P. Stanley, Vol. II, Op. cit., p 87 
Letter to B:tshop Otter 
2 Ibid., p 86 
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requirsd one than for any other reason. 
Finding any hopes in this direction vain, 
Arnold resigned from the ~;enate of the University. In 
his letter of resignation his principle that education 
should be Christian stands forth rather than any argument 
that a liberal education required a knowledge of Chris-
tianity. He says, "even if it, the voluntary examination, 
were to answer practically better than I fear it will do, 
still it does not satisfy the great principle that Chris-
tianity should be the base of all public education in 
2 
this country." 
Since Dr. Arnold believed that the chief, 
and indeed all-embracing function of the EngliSh schools 
was Christian education, it followed that, to him, the 
office of teacher and certainly that of head-master should 
be united with that of clergyman. He believed that, gen-
erally s):e aking, the persons best fitted to carry on the 
work of education are unwilling to do so unless they are 
permit ted to carry on the work of a clergyman at the 
same time. He believed that a truly serious master would 
wish the opportunities of speaking to the pupils as a 
clergyman, and especially the opportunity of doing this 
3 
from a pulpit. 
1 A. P. Stanley, Vol. II, Op. Cit., p 22 
(Letter to Bishop Otter) 
2 A. P. Stanley, Op. Cit., Vol. II, p 122 
(Letter tQ the Chancellor of the University 
of London) 
3 A. P. Stanley, Op. Cit., Vol. II, p 140 
(Letter to the Under Secretary of Sta. te) 
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Arnold urged that teachers be clergymen from 
another, ani to him much lower, point of view. He pointed 
out that the position of schoolmaster was not recognized 
by public opinion in England as that of a liberal pro-
fession. On the other hand, the profession of clergyman 
1 
was universally recognized as that of a gentleman. So 
that a master's clerical character would give him a stand-
ing and prestige in society that he could not hope to ac-
quire from his position as teacher. 
More than this, a clergyman's moral fitness 
is considered above reproach. People feel a sense of 
security in sending their children to a clergyman for 
education. Arnold interpreted this as a tribute to the 
union of intellectual and moral qualifications which in 
2 
general are common to the clergy. 
The qualifications for a teacher are dis-
cussed at length in three letters. The first of these 
was written by Dr. Arnold to a former pupil and concerns 
his choice of vocation. The other two letters were 
written relativ~ to the position of teacher at Rugby School. 
Dr. Arnold considered an inclination for a 
particular profession or work a very strong indication 
that the one so inclined was either fitted by nature or 
1 A. P. Stanley, Vol. 
(Letter to the Under 
2 Thomas Arnold, 11 The 
(Essay, Education of 
p 373 
II, Op. cit., p 140 
Secretary of State) 
Miscellaneous Works" 
the Middle Classes) 
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would be fitted by preparation for that work. In the 
case of teaching, he considered this inclination most 
important for such an inclination revealed a liking and 
sympathy for youth, and in education 11 sympathy with the 
mind you propose to influence is at once indispensable, 
and will enable you to a great degree to succeed in in-
1 
fluencing it." 
Another requirement that the doctor demanded 
2 
vtas liveliness. This requirement is rather a pleasant 
surprise, for most of Dr. Arnold 1 s educational writings 
are on such a plane of high seriousness that such a re-
quirement as liveliness is hardly expected to be listed 
by him. 
He considered it very important that the boys 
understand that liveliness was not folly or thoughtless-
ness. Since youth is naturally lively, a sympathetic 
3 
understanding of youth demands a sympathy with liveliness. 
In a letter concerning a position as teacher 
at Rugby, he malres his first requirement that the teacher 
be a Christian and a gentleman. To this he adds that 
the man must be active, have common sense and understand 
4 
boys. Except for the requirement of understanding boys, 
1 A. P. Stanley, Op. Cit., Vol. II, p 160 
(Letter to a former pupil) 
2 Loc. cit~ 
3 Loc. cit. 
4 J. J. Findlay, Op. cit., p 52 (Letter 
of Inquiry for a Master) 
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1 the other requirements might well apply to any profession. !I 
I · Considering scholarship, he says that even ij 
. II 
I the elements are best taught by one who has a thorough jl 
II knowledge of the subject. However, if a choice has to 
be made between high scholarship on one side and ac-
tivity of mind and interest in the work on the other, 
1 
high scholarship should be considered subordinate'. 
The third letter which gives Arnold's re-
quirements in a teacher was sent by him to a teacher new-
ly appointed to his school. Again, his first require-
ment is that the master should be a Christian and a 
gentleman. He further requires that he should enter into 
the spirit of the institution with which he has become 
affiliated and that he Should continually add to his ovm 
education without in anyway neglecting the education of 
2 
those under his charge. 
3 
As has been mentioned, Arnold felt that 
teachers should take orders, and that the school should 
be first and last a place of Christian education, but he 
held it a ·sacred duty that the master, under no circum-
stances practice proselytism. While this principle is 
mentioned several times in his letters, it is nowhere 
4 
more strongly brought out than in the letter written by 
-----------------------1 J. J. Findlay, Op. cit., p 52 (Letter of 
Inquiry for a Master) 
2 J. J. Findlay, Op. cit., p 53 (Letter of 
a Master on His Appointment) 
3 See Page 30 4 A. P. Stanley, Op. Cit., Vol. l, pp 230-231 
---''''••-•-~·''""~'"""''""""""-'·'""·""-.;:_--.,""""""-.._~,~7=-"'"'~~~;..;,-....,.;'~-'"--d ""*..........,.,. __ ,. """' __ .,.._..,..._,.""", " ·: .. ~----c"""'-=~-~-~--~~-r=----~~---"-------. ---~-~-'-'-~-- ------,--_-_.-. --~---.:~----~-=-~=-":"":._,._7""J,.:._.-:-_c__:-~~-::-. _---::.,:-:_-:;::-__ -:-;;__::.___ ___ .......:_ ____ :_;"T __ ~ ... : ...
! 
! 
I 
I 
i 
I 
' 
I j ~ 
____________ L_____ _____ ____________ _____ __ __ _________________ ___ _______________ __________ ____ _ _ ____ ______ _________ __ l!i 34 . 
····------------------· ~------------- ---· ·--- ··--- -- - ----·------ ------------ -·----·-----· -· ·---- ·--·-- · ··---------· ----·--·---------------=-=-~:=o:.:c::=.c=:r=··-, __ _ _ :co:.::-c.-::--_.=-
!.' him from Rugby to a parent of the Unitarian group. ii 
tl 
It was always Dr. Arnold 1 s custom to talk to 
all of his boys as Christians. In the cases of boys who 
I 
II 
'I 
were not members of the Established Church Arnold ig-
nored the points where he and they disagreed and em-
phasized those points which they as Christians held in 
common. Among all the Dissenters, the only group with 
which Arnold felt no commonness in Christianity was the 
Unitarian Group. Since he could give a boy of Unitarian 
parent.age no religious instruction without offending the 
beliefs of his parents, and since he could not allow a 
boy under him to be deprived of religious instruction, 
Arnold wrote to the parents, setting the case before 
them, leaving them no alternative except to withdraw the 
boy, or to permit him to receive the religious instruc~ 
tion that was common to the Christian churches of the 
time. Arnold made no suggestion that the parents permit 
him to teach the boy Christianity, as he understood it, 
but he did tell them that no boy under his charge could 
be permitted to receive no religious instruction and that 
it was impossible for him to instruct a boy without of-
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fense to the Unitarian Principles. !i 
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I. Arnold reco2:nized the fact that in his time ! 
11 education in England w:s unable to stand on its own merits ~~ 
1
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as a profession. It needed a prestige derived from con- lj 
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nection with some long-established institution. The only 
English institutions that seemed capable of giving this 
derived prestige to education were the Church and the 
Government. To Arnold, the Church was not only the pref-
erable but the natural sponsor of education. He turned 
to the government only in those situations where con-
temporary conditions had made the force of the Church 
negligible. 
The schools of the upper and of the lower 
classes were connected with the Church, but the· education 
of the large Middle Class, to which large numbers of 
Dissenters belonged, was in the hands of private school-
masters. Because of the large numbers of Dissenters 
among the Middle Class, the Church could in no way ful-
fill the function of sponsor for the schools frequented 
by this group. 
Arnold believed that the education the Middle 
Class received in the private schools was a very inferior 
one. The Reform Bill of 183a. enfranchised large numbers 
of this very group in both towns and country districts. 
In a poorly educated electorate Arnold saw grave politi-
cal qangers. He at once made an attempt to awaken the 
public .to the dang~rs of the situation. 
In two letters published in 11 The Sheffield 
Courant 11 in 1832, and later expanded in the essay, 
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"Education of the Middle Classes 11 Arnold explained the 1! 
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1 handicaps under which private education v1as then function- ~~ 
.t-\ ,I ~ ing and he urged that the government provide for the pri- j! 
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1! vate schools advantages similar to those enjoyed by the 1: 
'[ public schools of the time. j; 
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i: It was impossible for the Church to control '• 
i 
I! 
or ru pervise the schools of the Middle Class for this ji 
class was made up chiefly of Dissenters. Historically, ii 
j! 
private schools had been under the ·supervision of the d 
l• 
Church because of a requirement which made it unlawful. 
for anyone .to teach without first obtaining a license 
from the bishop of his diocese. As this requirement be-
came obsolete, nothing was substituted in its place and 
anyone might enter upon the business of teaching with-
1 
out obligation to demonstrate his fitness for the work. 
Dr. Arnold did not urg-e. that the teachers in 
the private schools, as a group, were unqualified for the 
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i II work, but that there was no recogn zed authority to vouch forn 
their qualifications. 
2 
A system of government licensing 
would do this. Until such a system or something anal-
ogous to it was put into effect, the teachers would at-
tempt to prove their capacity by pleasing the parents, . 
and the students knowing the power of their parents over 
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jf 1 T. Arnold, 11 The Miscellaneous Works 11 p 373 !/ 
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i (Education of the lUddle Class) J! 
I 2 Loc. cit. !l 
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the master would complain to their. parents against any-
thing in the educational methods that did not please 
1 
them. 
After Arnold had presented his arguments for 
government control of private education, he went on in 
the same essay to distinguish between the broader ed-
ucation for life and citizenship, and the narrower educa-
tion, or training, for the earning of a living. He 
stressed the need, although generally unrecognized at 
that time, for all voters to possess the proper educa-
2 
tion for citizenship. 
Arnold distinguished between professional 
and liberal education. He pointed out that everyone 
has two businesses--the one by vJhich he earns his living 
and the greater one of being a citizen and a man. Lib-
eral education fits one for this greater business, and 
to a great extent the need for this liberal education 
·3 
is overlooked, especially by the Middle Classes. 
Because it is so apparent, the need for edu-
cation in a profession or occupation is universally rec-
'ognized. Entry to a field and subsequent success in it 
depend to a great extent upon proper preparatory educa-
tion or training. The education for life and citizenship, 
1 Thomas Arnold, "The Miscellaneous Works" 
pp 373-374 (Education of the Middle Class) 
2 Ibid., p 375 
3 Loc. cit. 
' - ---~·---
'I 
'I ~ I 
I' 
I' ll 
I' 
.I 
II ji ! '=-==.:.:c:::--..= - -=---,-:=:-~·=.:.==-C":".cc:.:.,=.:-:; ·==-==-c:-=-:c-:=:::-.::-.:.=-:·=-~::-.: .. =. c:-·-:.: --=--=. =o:·c·: : .. ::=~::~--=~::-... :-:=: .. o .... : .. ::-::.::·-.:.=-:=-:-:::c:-::=-=---=--=--=: .. :=:-: .. :-::.=];:: .. =·; :-::3_8 --::-:-__ -:--:: :'· 
r 1i 
I or the liberal education, is the more important of the !i 
I t·No. One 11 ve s one 1 s life as an individual and a citizen i! 
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living if he has not been trained to do his work. il 
Arnold noted that the Middle Class failed to 
see the need of liberal' education, yet, nevertheless, 
demanded and were acquiring political power. There was 
a general feeling that everyone had a right to his op-
inion on politics and religion and that, indeed,· no 
special education was needed for an understanding of 
these important fields. Arnold believed that, in pol-
itics, the evils common to ignorance set up conditions 
which affect the community so adversely that the evil con-
di tions are recognized generally. Due, however, to the 
same ignorance and prejudice that caused them to arise, 
false attempts at correction are made and the roots of 
2 
the trouble are entirely overlooked. 
Arnold concluded his essay with a complaint 
on the tendency of the Middle Classes to remove their 
children from school at an early age--not because of 
lack of money but in order that the children might be-
gin to work in the occupations which they were to follow. 
In regard to this he says, 11 the interests of his, the 
1 Thomas Arnold, "The Miscellaneous Works" 
(Education of the Middle Class) pp 375-376 
2 Ibid., p 376 
i[ 
boy's, great business as a man are sacrificed to the in-
terest of his particular business as a farmer or a trades-
1 
man. 11 Yet these people who as a group have li t.tle edu-
cation for citizenship themselves and show no understand-
ing of the need of this education for their children, are 
the ones who insisted upon and received political power 
through the Reform Bill of '1832. 
Dr. Arnold accepted and defended the liberal 
education of his day. He held that the basis of a lib-
eral ech.:tca ti on was the study of the Greek and Roman lang-
uages. He believed, however, that the languages were not 
2 
an end in themselves but a means to an .end. To achieve 
that end he believed that many of the methods then used 
by teachers must be overthrown. 
Critics of classical education in Arnold's 
day said the same thing that their successors are cry-
ing today--that a great deal of time is given to the 
study of a few ancient writers whose works seem to have 
no direct connection with the work and duties of the stu-
dent's generation, and this is absurd. To this Arnold 
replied that if these authors were studied merely because 
3 
of tradition it would be absurd. 
Arnold agrees with another argument of the 
--·---
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critics of Latin and Greek that the Middle Ages had a 
need for Latin and Greek literatures that the 19th cen-
tury had not. In that period these were almost the only 
written literatures of civilized men. They were the only 
literatures that could furnish a liberal education. But 
in Arnold's day a complete literature existed in France, 
Italy, England and Germany. Each literature included 
philosophers, poets and historians--many to be ranked on 
a level with those of Greece and Rome. Arnold accepted 
the fact that the reason which existed in the Middle Ages 
1 
for studying the ancient classics had disappeared. 
Another reason, however, he argues, had taken 
its place. If Latin and Greek were taken out of the 
courses of study, the students would be confined to the 
views of the existing generation, and thos~the genera-
tions immediately preceeding them. Centuries of the 
world's experience would be cut out and as far as ex-
perience would be concerned, it would be as though the 
world first came into existence in 1500. While a few 
learned scholars might continue to study Greek and Latin 
literatures, civilization would be unaffected by this 
study. A few scholars have always studied the literatures I 
of China and Hindustan but men in general knew nothing of 
lj 
lj j, 
,. 
" 
" 
" 11 
,. 
!! 
!l ii .-~cc==-:--" .. --- --==:=----=--=---..::=-:.=-:.-::-::;:.:::-=--::.-.:::;-_-:::::=··-.-:-- ::c_-- ~ _-·.o-:;_ :.::-:: •• c:-.::·:::::==-::::::::.-::::-::.:c:.:-.. :.::::~=--~=:=.:.::..::7::..=::::=:::..--=·::::::..:::-.:·J~-:--:::"··: 41.= 
1: Another argument against Greek and Latin con- 11 
sidered by Arnold is the one that when students leave !I 
school they throw aside any connection with these lang-
uages. To Dr. Arnold this is no argument unless it can 
be shown that with the putting a side of the study· a 
student loses all he has gained from it. The doctor be-
lieves that this is not the case, for the 11mind often 
retains much of the effect of its early studies in the 
general liberality of its tastes and 6omparative compre-
1 
hensiveness of its views and notions. 11 
All of Arnold's arguments in favor of class-
ical education rest on the premise that the instruction 
be properly conducted. He requires that the teacher be 
fUlly acqQainted with modern literature and history as 
well as the literature and history of Greece and Rome. 
The doctor's theory is that since the lmowledge of the 
pastis chiefly valuable as an aid to our knowledge of 
the present and the future, the knowledge of the past 
must go beyond itself and be made to bear upon thi·ngs 
around us. It must not be isolated from what is happen-
ing today, or seem to be incapable of illustrating it. 
If, through improper teaching, the literature of the past 
fails to bear upon the present, Arnold agrees that those 
2 
who talk against it are justified. 
1 Thomas Arnold, Op. cit., p 347 
2 Loc. cit. 
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! One method which Dr. Arnold considers very !j 
It 
poor is iha t of construing Greek a.nd Latin. Nothing ex- ij 
' 
.. I !,I 
., I cuses it in his mind, especially when it is used with ,: 
j1 older students. He argues that every lesson in Latin J; 
it or Greek should be a lesson in English.. Translation li 
jl 
should be an exercise in extemporaneous English compo- li 
ll 
si tion. He saw in translation a problem of how to ex- li 
I' 
I' press in "English with equal brevity, clearness, and !f 
lJ force the thoughts expressed in the foreign language. il 
,, 
In construing he saw a bad effect on the English of the 11 
! 
student. It accustomed him to awkward and involved ii 
II 
arrangement of words and to the use of foreign idioms 
1 
rather than good English expression. 
Arnold cites three advantages that trans-
lation has over construing. The meaning of sentences 
is more clearly seen when viewed as a unit. A habit of 
constructing English sentences upon any given subject 
readily and correctly is formed. The foreign language 
work benefits--being accustomed to translate-idiomati-
cally the student when he turns English into Latin will 
'2 
naturally use the appropriate Latin expression. 
education. 
Arnold recognizes the importance of memory in 
Speaking of it, he says, 
1 Thomas Arnold, Op. cit~, p 348 
2 Thomas Arnold, Op. cit., p 349 
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11 It is a great mistake to think they 
should understand all they learn: for 
God has ordered that in youth the 
memory should act vigorously, inde-
pendent of the understanding--whereas 
a man cannot usually recollect a 
thing unless he understands it. nl 
But as his students advanced in school he endeavored 
to get them to form the habit of not merely learning 
facts but of understanding the principles on which the 
2 
facts rested. 
The process of filling up a student's mind 
with useful information was, from Dr. Arnold's point of 
view a great mistake. To him the object of a school was 
not so much to give a boy useful information as to put 
him in a position to gain it for himself and to profit 
by it after it was gained. If a school boy gained a 
strong appetite for knowledge, Arnold felt that his later 
education WOllld take care of the pursuit of the knowledge. 
If it happened that his education was short and the 
knowledge never gained, instruction at an earlier stage 
would not have solved the difficulty. He believed that 
"Fulness of knowledge and sagacity of judgment· are. fruits 
' I 
:I 
:I 
li 
I! !:' 
:i 
,. 
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" i! 
n 
I 
!I 
not to be looked. for in early youth: and he who endeavours if 
to force them does but interfere .with the natural growth •• 113 jl 
!) 
Rugby, under Dr. Arnold's leadership, added :; 
1: .I 
l' 
1
1 
·j II 
ll 1 J. J. Findlay, Op. cit., p 81 I! 
1 2 A. P. Stanley, Op. cit~, Vol. I, Chap. III ~~ 
r 
3 Thomas Arnold, Op. cit., p 353 j! 
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i the study of modern history to its program, but the doctor ij 
I ,, 
1 
continually stressed the idea that the chief intellectual !1 
I function of education was not to expand the curriculum i1 
I iJ but to inspire the student with a desire for knowledge !, 
and to furnish him with the power to obtain and profit 
by it. He said that a school might teach no history ex-
cept ancient history and still fit its students well for 
entry upon public life if the students were prepared and 
1 
disposed to acquaint themselves with modern history. 
He sumrned up his philosophy in the conclusion 
of his essay on 11 The Use of the Classics in Rugby School" 
11 It is no wisdom to make boys prodigies of 
information: but it is our wisdom and 
our duty to cultivate their faculties each 
in its season, first the memory and im-
agination, and then the judgment: to fur-
nish them with the means, and to excite 
the desire of improving themselves, and 
to wait with confidence for God's bless-
ing on the result. 11 
Nothing makes Dr. Arnold seem more of a 
school master than the way he could pass from a consid-
eration of the intellectual side of education to the 
disciplinary. In 1835 an article appeared in a magazine 
of the time, 11 The Quarterly Journal of Education" cen-
suring flogging and faggtng, as practiced at Vlinchester 
School. The article was an attack on the whole system 
of fagging and corporal punishment. It brought out a 
li 
•: 
' -
'1' li I :1 • !I 
1
!1 !j 
:I 
:I 
., II ,, 
--~ 
J
l :: 
I j! 
=-===-==-· ·r· .:::=.c=-~:::--=· ;::._.,_,.-,_;:::-====c:o.=-•=-.-.=--- -,--_.--,,-_- _,_-:_ . .-=-==-•=• . .-"'--"'"==:c··=·~-.,, .=::·.= .. .::::-.. :.:::-=.:.==·= -, -:--.c:..:.::- -;: -"--= ·:: -'=:="-=-==.::·-==-'"-";-:-,--_ '-'-= --- .-=-__ -.--=Jj c.---=- ::.1: 9.::=- _ _.,__ --·:c·:= 
' ' ' il 
i reply from Dr. Arnold. His reply defended both corporal i: 
I punishment and the system of fagging. li 
I li I First he made it clear that his defense did 11 
I ,I I' 
not include excessive or indiscriminate use of corporal 
punishment. He said, 11 it is idle to attack what no one 
:I 
I< 
I' 
:! ,, 
1 i; 
defends and whl t has at pre sent hardly any real existence." il 
- The article to which he was replying VIas an argument 
2 
against all cor JX>ral punishment. 
[, 
I' 
I! 
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li 
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Arnold did not agree with the idea that such 
punishment was degrading. He believed this view arose 
from an idea of personal independence which to him was 
II il 
11 
I· 
'I 
II 
I' 
il I 
I 
a barabarian idea and neither Christian nor reasonable. 
As he saw it a child was really inferior to his parents 
and instructors, so punishments inflicted by them were 
in no way degrading. The nature of the punishment, 
whether corporal or some other kind, in no vray affected 
3 
this. 
Arnold stipulated, however, that corporal 
punishment should be confined to young boys, less than 
fifteen years of age, or those _who were so retarded that 
il 
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they were in classes intended for young _boys. His ideal il 
I u I of school-discipline for these young boys was that while I! 
j 
.I j corporal punishment should be accepted as suited to "and 1! 
.I ij 
l
lj 1 Thomas Arnold, "The Mi'Scellaneous Worksu ,; 
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'I 
marking the naturally inferior state of boyhood, morally 
and intellectually, and therefore as conveying no peculiar 
1 . 
degradation to persons in such a state," nevertheless, 
' 
each boy Should be encouraged to escape from the punish-
ment by r.tsing above the morally inferior state of boy-
2 
hood to the superior one of manhood. 
Arnold insists that no m~tter what the age of 
the pupil, as long as he remains in the school, "the · 
respectability and immunities of manhood must be earned 
3 
by manly conduct and a manly sense of duty. 11 At the 
same time h.e recognized that a boy who was seriously 
over-age for his grade and could not keep up with his 
work must be incapable either because of poor intellec-
tual capacity or moral inclination from profiting from 
school life and that he should be dropped from the school. 
Although Arnold so vigorously defended the 
system of corporal punishment, he actually kept it and 
other punishments in the background, and attempted by 
rewards, kindnesses, and encouragement to arouse good 
4 
and noble feelings among the students. 
Dr. Percival, one of his successors at Rugby 
and later Bishop of Hereford referred to Arnold in a 
letter. He said, 
1 Thomas Arnold, 
2 Loc. cit. 
3 Ibid., p 360 
4 J. J. Findlay, 
Op. cit., p 359 
Op. cit., p 60 
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11 
11 If I were called upon to express in a. il 
. sentence or two my feeling in regard !1l 
! to Dr. Arnold's influence on school ' 
! life, I should de scribe him as a great ll 
prophet among schoolmasters, rather <! 
than an instructor or educator in the I 
ordinary sense of the term ••• it might 1! 
fairly be said of him, as was said of a j! 
famous Oxford lee.der the other day, il 
that his influence was stimulative rather ll 
than formative •••• The dominating idea l! 
of his Rugby life was that a head jl 
master is called of God to make his j1 
school a. Christian school, an idea 1 
which has no doubt been enthroned in i· 
the hearts of multi tudes of other ll 
schoolmasters •••• but he was destined i1 
to make it a new power in the world 1:. 
through the intensity ;•tith which he 11! 
nursed it as a prophetic inspiration, I 
and preached it in all his words1 and 1
1 
works with a prophetic fervour. 11 !: 
l: 
1 J. Fitch, "Thomas and Mathew Arnold" 
p 108 
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CHAPTER IV 
IDEAS EXPRESSED BY DR. ~NEWMAN 
CONCERNING EDUCATION 
I~ .,·~ 
.I 
his conceptions of university education. They were de-
livered before the actual organizationc£ the Catholic 
University took place, and in response to' a request from 
Dr. Cullen, representing the Irish Bishops, that' Newman 
deliver a series of lectures against non-sectarian edu-
1 
cation. The lectures were to be an attempt to gain the 
support of those members of the Catholic hierarchy and 
laity who opposed the establishment of a Catholic Uni-
versity and favored the attendance of their youth at the 
non-sectarian Queen's Colleges founded at Galway and 
2 
Cork by Sir Robert ~eel. 
Dr. Newman's lectures, however, were not con-
cerned with non-sectarian education. In his introduction 
he mated that not only the Irish bishops but the pope too 
had decided against this type in favor of Catholic Uni-
varsity education and that such a decision carried with 
it a requirement that members of the Church support the 
3 
catholic University policy. With this statement which 
amounted to 11 There is no argument 11 he dropped the matter 
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I 
ovm educational ideas,which, as he carefully pointed out, 
were not educational ideas that he accepted along with 
the catholic religion but the educational ideas and views 
which had grown into his whole system of thought and 
seemed to be a. part of himself. Although his mind had 
changed on many points, his educational theories had 
never varied. In speaking further concerning the con-
stancy of his educational views he said, 
11 These principles, which I am now to 
set forth under the sanction of the 
Catholic Church, were my profession 
at that early period of my life, when 
religion was to me more a matter of 
feeling and experience than of faith. 
They did but take greater hdd of me, 
as I was introduced to the records' of 
Christian Antiquity, and approached in 
sentiment and desire to Catholicism; 
and my sense of their correctness has 
been increased with the events of 
every year since I have been brought 
within its pale. 11 · 
The tru:th of Newman 1 s statement that the edu-
cation ideas expressed in "The Scope and Nature of 
University Education" lectures were not newly acquired 
is borne out by the Oxford Sermons, written and delivered 
during the height of Newman's influence in the Oxford 
Movement. Not only do the same ideas concerning Knowl-
edge, Memory, and the Philosophical Mind appear in the 
1 J. H. Newman, Op. cit., p 4 
2 Ibid., r:p 130-133 
J. H. Newman, "Oxford University Sermons" 
pp 282-285 
·.~· 
I 
I 
I 
I 
I 
I 
II 
sermons as appear in the lectures, but in many instances 
the phrasing is identical. 
Many essays published during the period of 
Nevman 1 s rectorship of the University and lectures other 
than those in the "Nature and Scope of !Jniversity Edu-
cation" series, both repeat theories contained in the 
first group and add to them. In all cases, however, his 
educational ideas dove-tail to form a consistent whole. 
Newman 1 s whole theory of university education 
is based on his definition of a university--"it is a 
1 
place of teaching universal knowledge 11 • He holds that 
this definition implies that the university is a place 
where teachers and students gather together from all 
places; otherwise a university will not find professors 
. 2 
and students for every department of'knowledge. 
The inclusion of all lmovrledge and the teach-
function of a university are the two points of emphasis. 
Newman does not overlook the need of systematic and 
conscious attempts to extend the boundaries of knowledge 
but assigns this function to the literary and scientific 
Academies such as existed in Italy and France and in the 
3 
Royal Society of Oxford rather than to the universities. 
11 To discover and to teach are distinct 
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I, functions: they are also distinct !! 
gifts, and are not commonly found :: 
united in the same person. He, too, ;; 
who spends his day in dispensing :! 
lmowledge to all comers is unlikely ii 
to have either leisure or energy to j: 
acquire new. n.L 1! 
Newman cites history in support of his theory 
that the wo rlr of the university is teaching rather than 
reasearch. He says that most of the great philosophers 
have sought solitude; that the great discoveries in the 
field of science have never been made in universities, 
for experiment and speculation both seem to demand a re-
.2 
tirement incompatible with the life of a teacher. 
To the idea that a university is a place of 
teaching the knowledge already acquired by the human 
race rather than a place of research and discovery, Dr. 
Newman adds the requirement that a university include 
all lmowledge. 11All Knowledge is a whole and the sepa-
3 
rate Sciences parts of one" is fundamental to Newman's 
4 
theory of education. 
Since the subject-matter fields are divisions 
of the one whole--knoVIledge; every field is but a dif-
ferent aspect of the whole. Each field is incomplete in 
its relation to the whole, and yet is complete for its 
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/ 1 John Henry Newman, Op. cit., p XIII Ji 
I 2 Ibid., pp XIII-XIV ij 
I 
3 Ibid., p 99 I' 
4 Newwan uses the word 11 sgience" as equiNalent 
1
-1 
to branch of knowledge F. Aydelotte ~/[at- , I erials for the titudy of English Literature 11 
' and Composition p 1 ii I 5 John Henry Newman, Op. cit., pp 50-51 11 
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"the sciences, into which our lmowledge 
may be said to be cast, have multiplied 
bearings one on another, and an internal 
sympathy, and admit, or rather demand, 
comparison and adjustment. They complete, 
correct, balance each other •••• rrhere is 
no science but tells a different tale, 
when viewed as a portion of a whole, from 
what it is likely to suggest when taken 
by itself, without the safeguard, as I 
may call it, of others. 11 1 
Truth is the object of knowledge of any kind. 
Newman assigns to Truth the two attributes of Beauty 
and power •. He says that useful knowledge possesses Truth 
3 
as power while liberal knowledge possesses it as beauty. 
He sees the ends of the two types of lmowledge as dif-
ferent. The end of useful knowledge, he believes, is 
mechanical while the end of liberal knowledge is philo-
sophical. As the ends of the tv1o kinds of knowledge are 
different, so there are two kinds of education depending 
4 
on which type of knowledge is desired. 
Both kinds of education are not the work of 
a university. 
5 
Its proper function is liberal education. 
The end of this liberal education, or University educe.-
1 John·Henry Newman, 
2 Ibid.' p 45 
3 Ibid. , p 217 
4 Ibid., p 112 
5 Ibid.' p 167 
Op. cit., pp 99-100 
,.~ ,~·
'"' 
tion, is 
nThought or Reason exercised upon Knowledge, or what 
1 
may be called Philosophy." It is the training of the 
intellect for its own sake and for its highest culture. 
This training does not consist of the mere 
acquisition of knowledge although such acquisition is 
often mistakenly considered as philosophy, or enlarge-
3 
2 
ment of the mind. The confusion arises probably because 
enlargement of the mind, or philosophy has a dependence 
4 
on knowledge. Knowledge is a necessary condition for 
enlargement, but "enlargement consists in the compari-
5 
son of the subjects of knowledge one vri th another, 11 
rather than in the acquiring of Knowledge itself. 
tta philosophical cast of thought, or a 
comprehensive mind, or \visdom in con-
duct or policy, implies a connected view 
of the old with the new; an insight into 
the bearing and influence of each part 
upon every other; without which there is 
no whole, and could be no centre. It is 
the knowledge, not only of things, but 
of their mutual relations. It is or~an­
ized and therefore living knowledge.' 6 
1 
2 
3 
4 
5 
6 
John Henry Newman, 11 The Idea of a Uni ver-
si ty", p 139 
Ibid., p 152 
John Henry Newman, "Oxford University 
Sermons" pp 282-284 
Ibid., p 286 
Ibid., p 287 
Loc. cit. 
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Memory, information, wide reading, or ex-
periences in life do not in themselves produce a philo-
sophical mind for "knowledge without system is not Philo-
1 
sophy11 • There must be some process of analysis, some 
sort of systematizing, some insight into the mutual re-. 
lations of things, to produce that enlargem~nt of mind 
commonly expressed by Newman as Philosophy. 
"Philosophy is Reason exercised upon 
Knowledge; or the Knowledge not mere-
ly of things in general but of their 
relations to one another.n3 
Newman believes that this view of knowledge 
as one whole is obtained not only through the studies 
pursued by a student but by his contacts with other stu-
dents and professors in the university •. From this 
association with the whole field of knowledge the student 
gains an apprehension of knowledge as one whole, the 
principles on which it rests, and the way the parts 
merge together.4 
11 Hence it is that his educat:!.on is 
called 'Liberal'. A habit of mind 
is formed which lasts through life, 
of vihich the attributes are, freedom, 
equitableness, calmness, moderation, 
and wisdom: or what in a former Dis-
course I have vegtured to call a philo-
sophical habit. 11 . 
At the time. Newman delivered his Du.blin lee-
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tures, the matter of establishing Universities having 
no chairs of theology vms of general interest. The 
University of London was operating without such a chair, 
and the recently established Queen's Colleges at Galway 
and Cork also omitted theology from the courses offered. 
Three of Newman's nine lectures deal with 
the need for, and the place of theology in a University. 
Cardinal Newman 1 s first argument against the 
dropping of theology from the fields included by a Uni-
versity is based on his general principle that a Univer-
sity professes to teach universal knowledge, and since 
theology is a branch of knowledge, it must be included 
1 
in a university curriculum. Since he believes also 
that·a university is~place that extends an invitation to 
students of all subjects, Newman makes the point that 
by limiting the branches of knowledge taught, certain 
2 
students are excluded. 
He admits that compromise is necessary in 
any society, but restricts the compromise to minor matters. 
Accordingly, when a group of people .come together for 
the purpose of teaching universal knowledge, they may 
and must compromise on minor matters. The one thing 
they must not sacrifice is knowledge itself. If God be 
accepted either through Reason or Revelation, then a 
! 
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university is bound to include a study of Him as part 
·1 
of uni vera al knowledge. 
Since religious doctrine is knowledge just 
as much as Newton's doctrine is knowledge or astronomy 
is knowledge, theology has no less claim to inclusion 
2 
than these s tudie s have. 
Newman argues that the'omission of any science 
affects the accuracy and completeness of knowledge and 
the gravity of the omission is in proportion to the im-
3 
portance of the science omitted. 
portant. 
Theology has been universally considered im-
It has been studied in all times and pla.ces--
4 
in Greece, Rome, Judea and the East. Iri England the-
ology occurs in the writings of philosophers and in 
5 
li tera.ture. 
11 If ever there was a subject of thought, 
which had earned by prescription to be 
received among the studies of a Univer-
sity, and which could not be rejected 
except on the score of convicted im-
posture •••• and which cannot be passed 
over in a scheme of universal instruc-
tion, without "involving a positive denial 
of its truth, it is this ancient, this 
farsprea.ding philosophy. 116 
Beside Newma.n 1 s arguments that Theology must 
be taught by a. university because it_ is a. science,· 
he adds that since all sciences are connected and have 
! 
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multiple bearings, one on another, it is impossible to 
teach them all thoroughly unless all are considered. 
Beside these two arguments he urges that if theology is 
not taught "its province will not simply be neglected, 
but will be actually usurped by other sciences, which 
wi 11 teach, without warrant, conclusions of their own 
in a subject-matter which needs its own proper prin-
1 
ciples for its due formation and disposition." 
While the Cardinal discusses at length the 
reasons for insisting upon the admission of theology 
into a university, he also in his final lecture discusses 
the obligation of students of theology and religion on 
2 
one hand and students of science on the other, each to 
remain in his own field. 
He says that since God is the au thor of all 
things, there can be no real conflict between the truths 
of nature and His Revelation. Historically, however, .. 
there has always been jealousy and hostility between 
. 3 
students of theology and those of science. .Students 
of sciences have frequently attacked religion; religion 
has sometimes intruded upon the scientific field, where 
it has no place. Finally, scientists have often failed 
to understand the theological conception of religion. 
1 John Henry Newman, 11 'rhe Idea of a 
University" p 98 
2 Science is here used in the sense now 
current 
3 John Henry Newman, Op. cit., pp 219-220 
='-'==--=--==-- r---==--::..c:-=------~---- ---
1 
I 
I 
,. 
L 
!I 
''· i 
New truths are discovered through its use. Scientists 
see tha. t new truths will not be discovered through de-
duct ion. They see that in theology (Catholic theology, 
at. least) deduction is the only method used. What they 
fail.to see is that (Catholic) theology conceives of Rev-
elation as complete--no new .truths are needed. New con-
In a. subsequent lecture delivered to the School 
of Medicine, Newman discusses a.t more length the general 
impression of conflict between science and religion--
on one side a contempt of theology and on the other a. 
2 
tendency to denounce the labors of scientists. Since 
theology is the philosophy of the supernatural world and 
science is the philosophy of the natural world, these two 
fields are incapable of collision. They may need to be · 
3 
connected, but not to be reconciled. There ca.n be no . 
conflict of these two fields although apparent conflict 
results when either goes outside of its province. 
In a. lecture written for the School of Science 
in the Catholic University, Cardinal Newman most vigor-
ously asserts that a. university must welcome truth of 
4 
any kind. The (Catholic) Church must benefit by truth 
1 John Henry Newman, 
2 Ibid., p 429 
3 Ibid~, p 431 
4 Ibid., p 458 
Op • cit • , p 2 24 
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because 11 tru th of any kind can but minister to truth. u !l ,, 
The first maxim of a person educated at a true univer-
2 
si ty is that "truth cannot be contrary to truth 11 and his 
3 
second maxim that 11 truth often seems contrary to truth". 
His third maxim is that one must be patient with appear-
4 
ances when one truth seems to conflict· with another. 
This is Newman's reconciliation of traditional 
religion and advance in the scientific field. In his 
day the subject was more frequently and hotly considered 
and debated than is now the case. 
In the last lectur'e of the series on 11 The 
Scope and Nature of a University11 , Newman explains that 
these lectures were concerned with the nature and aims 
of a university and not with the characteristics of a 
5 
Catholic university. It is in a sermon delivered dur-
ing the period of his RectorShip that Newman makes clear 
his conception of the functions of a Catholic university 
as distinct from those of other universities. 
Considering the human mind, Dr. Nevrman be• 
lieves that it may be regarded from two principal points 
of view--as intellectual and as moral. As intellectual, 
it apprehends truth; as moral, it apprehends duty. The 
perfection of the intellect he call ability or talent, 
1 John· Henry Newman, Op. cit., p 459 
2 Ibid.' p 461 
3 Loc. cit. 
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and the perfection of the moral nature 
1 
as virtue. 
In the world the cardinal sees the intell-
ectual and moral powers of the mind separated 1 and in-
dependent one of the other.--"where power of intellect 
is, there need not be virtue; and where right 1 and good-
ness, and moral greatness are, there need not be talent." 
Newman sees in such a separation of the faculties of in-
tellect not merely an undesirable condition but a serious 
wrong. 
The objective he assigns to Catholic Univer-
sities is the reunion of the intellectual and the moral 
fUnctions of the intellect. The reunion must take place 
not through ecclesiastical supervision, or the idea of 
compromise between religion and science--each giving up 
something. The intellect must be completely free and 
religion must be as free. The distinctive thing about 
the Catholic Universities should be that the perfections 
of the mind, both intellectual and moral, exist in the 
' 3 
same place 1 and are "exemplified by the same persons". 
The following quotation concerns the union 
of the religious and the intellectual in a catholic 
University. 
1 John Henry Newman, "Sermons 
on Various Occasions 11 , p 5 
2 Ibid., p 6 
3 Ibid.' p 13 
Preached 
2 
,._._ 
••• )' 
,_-:--... ___________ ::= ... =:=-:--=---=----=--. ·····-···-- -----
11 I wish the same spots and the same 
individuals to be at once oracles 
of philosophy and shrines of devo-
tion. It will not satisfy me, what 
satisfies so many, to have two in-·· 
dependent systems, intellectual and 
religious, going at once side by 
side, by a sort of division of labour, 
and only accidentally brought together. 
It will not satisfy me, if religion 
is here and science there, and 
young men converse with science all 
day, and lodge with religion in the 
evening •••• ! want the intellectual 
layman to be religious, and the de- 1 
vout ecclesiastic to be intellectual." 
All the studies of man are classified by the 
Cardinal l.Ulder three heads--God, Nature, and Man. In 
a university, he says, God is studied under theology, 
Nature under the sciences while Man is studied in lit-
2 
erature. 
Certain contemporaries of Newman felt that 
a student might well be protected from the evil and 
sin included in literature. Newman argues that such 
nprotection11 in university studyis wrong. He sees in 
literature a biography of the human race, and a study 
of human-nature. Since human-nature is sinful, litera-
ture reflects sinful man. University study demands the 
reading of the works of genius, of the classics of a 
language. Expurgated literature is not the study of man--
it is incomplete. If literature is to be studied, and a 
1 John Henry Newman, Op. cit., p 13 
2 John Henry Newman, "'Ihe Idea of' a 
Uni versity 11 p 219 
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Even from the point of view of protecting the 
student, Newman considers such an omission would be 
wrong, for a student passes from a university to the 
world and there meets all the evils of life. If the 
student has been 11 protected11 , 11 the world will be his 
university". It will be difficult for him to discern 
the difference between beauty and sin, to recognize 
truth from sophistry •. While a university may withhold 
the classics from the student it is impossible to with-
hold from the literature of his own times, magazines, 
novels, dramas, etc. Since actually, protection is im-
possible, the duty of a university is to teach litera-
ture making sure that nothing is allowed to pass as 
1Tuth which is not 'l'ruth. 
lJohn Henry Nev,rman, 11 'Ihe Idea of a 
University" pp 224-232 
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Cardinal Newman answers those who would raise 
the question of the end of University education,," or the 
Philosophical Knowledge, as he calls it. He tells them 
that the end is very tangible and real, although it 
cannot be divided from the knowledge itself. He argues 
that lmowledge may be its own end for lmov1ledge brings 
1 
joy and satisfaction to the human mind. This is.true 
in a special way of what Newman calls Philosophy and 
which means 11 a. comprehensive view of truth in all its 
branches, of the relations of science to science, of 
2 
their mutual bearings, and their respective values. 11 
In order for human nature to reach perfection, 
it must receive external aids • 
. 3 
aids is knowledge. 
One of the principal 
"Things, which can bear to be cut off from 
everything else and yet persist in living, must have life 
in themselves, pursuits, which issue in nothing, and still 
maintain their ground for ages, which are regarded as 
admirable, though they have not as yet proved themselves 
to be useful, must have their sufficient end in them-
. 4 
selves, whatever it turn out to be.n 
Liberal knowledge is that knowledge which 
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stands on its own pretensions. It is not a means to an li 
. . end but is an end in itself'. 
1 
Newman believes that Ari- II 
!, 
\I i 
I 
I 
I' 
stotle in his Rhetoric has def'ined 11 liberal"·when he says 
"Of' possessions, those rather are useful, 
which bear fruit; those liberal 
which tend to enjoyment. By 
i'rui tf'Ur;-I mean, whrcE' yield rev-
-enue; by enjoyable, where nothing 
accrues2of consequence beyond the using." · 
. Liberal education cannot be expected to make 
men virtuous. · Failure to understand that knowledge is 
an end in itself· has caused men to expect knowledge to 
do this. The function of education is to make a man a 
3 
gentleman, not a Christian. Liberal education "is 
simply the cultivation of' the intellect, as such, and 
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its object is nothing more or less than intellectual I! 
4 :l 
., 
excellence." ;i 
I, l! The Faculty of Arts is the real· base on which 1
1 5 1, 
II a university rests. The Classics themselves, and the H 
li li 
thoughts and studies which arise f'rom them have always ll 
jl been the instruments of education adopted by the ci vi.:. :! 
6 •I il 
lized world. During the Middle Ages the sciences of' ii 
I· I_·_' theology, law, and medicine threatened to oust the lib-
li 
eral arts from the curriculum, but the threat subsided il 
.j 
,, 
...a 1 John Henry Newman, "The Idea of' a !j 
•:w, Uni versity11 p 108 !1, 
2 Loc. cit. 
3 Ibid. , p 120, ii 
4 Ibid. , p 121 1 
5 Ibi d~ , p 250 •I 
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of a liberal education. Newman believes that nothing can 
be substituted for the Arts. "The real and proper cul-
tivation of the mind •••• is effected by the study of the 
2 
liberal Arts. 11 
NevMan expects university education to pro-
duce a condition of the intellect whic~ is analogous to 
health of the body or virtue of the moral nature. This 
intellectual excellency is included in the Cardinal's 
3 
term, Philosophical Knowledge. (See page 53) 
Newman recognizes the importance of memory in 
education. Facts must be learned before it is possible 
4 
to exercisereason or thought upon them. But mere 
memory work is a grave educational error~ Newman be-
lieves, however, that this was not the great educational 
error of his generation. Rather it was the teaching of 
a great many subjects superficially. This superficial 
knowledge, he considers as not in itself·a bad thing. 
Indeed, it may be a worthy recreation, but the point he 
makes is that is is not education and it falls very 
short of the function of university education--to. give 
5 
the student a philosophical view. 
1 John Henry Newman, 
University" p 26 2 
2 Loc. cit. 
3 Ibid. , p 125 
4 John Henry Newman, 
5 Ibid., p 144 
11 The Idea of a 
Op. cit., p 142 
,. 
,.. .. 
If a university fulfills its function, 
lmowledge is pursued for its ovm sake. This knowledge 
exists in the mind not as facts or information, but has 
been "mastered and appropriated as a system, consisting 
of parts, related one to the other, and inter~etative 
of\ one another in the unity of a whole". Such education 
causes the mind to see the field of knowledge as whole, 
the separate subjects as·its parts, and their relation 
1 
to each other. 
The Cardinal felt that students should know 
what they might expect from their education. In an add-
ress to evening classes at the Catholic University, Dub-
lin, he explains why the Mechanics' Unions of England 
were not satisfactory educational establishments.· The 
members of the unions had access to libraries and great 
pains were taken to provide interesting lectures for 
them. All of these things Nevrman considers admirable 
and useful to a student in a later stage of his course 
but as a substitute for "methodical and laborious teach-
not been repudiated. in Newman's day, he feels no need 
_to vindicate it, but merely cites the discipline in 
1 John Henry Newman, Op. cit., p 180 
2 Ibid.' p 499 
--- ---- ~--------"------'-----'-'-""""""'----'----------------=-
...... ::·w I 
II 
/I 
.I 
il 
!I ,, 
!' I J. 
i) 
I, 
I' 
'I 
.............. --:=== 
!· 67 ===:\~=c::-.=-.:-=.-:::== 
in accuracy of thought acquired through foreign language 
study, the development of memory and discrimination 
from history study, the acuteness, caution, and exact-
ness acquired through mathmatical study. After all this, 
Newman believes that the faculty of perception in in-
tellectual matter is mastered. 
Utility in education was a demand of the 
19th century which was backed by ~~o groups. One group 
followed Locke, requi:ring of education only that it fit 
a boy for earning a 11 ving. The other group demanded 
that education advance the community at large, by ad-
·1' 
vancing scientific 'progress. Newman answered both groups 
by inquiring that if a healthy body be good, why is not 
. 2 
a heal thy intellect good also? He urges '.'that a cul-
tivated intellect, because it is a good in itself, brings 
with it a power and a grace to every work and occupa-
tion which it undertakes, and enables us to be more use-
3 
ful, and to a greater number." 
Since society is made up of individuals, 
Newman claims that the training of the intellect which 
is best for en individual himself best fits him for his 
duties to society. To those who demanded a practical 
end for a university course, Newman answered that it 
1 John Henry Newman, Op. cit., 160 
2 Ibid~, p 162 
3 Ibid., p 167 
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11 It is the education which gives a 
man a clear conscious view of his 
own opinions and judgments, a 
truth in developing them, an elo-
quence in expressing them, and a 
force in urging them. It teaches 
him to see things as they are, to 
go right to the point, to disen-
tangle a skein of thought, to de-
tect what is sophistical, and to 
discard what is irrelevant ••••• 
It prep:1res him to fill any post 
with credit, and to master any 
subject with facility. It shov1s 
him how to accomodate himself to 
others, •••• He is at home in any 
society, he has common ground 
with every class •••• He has there-
pose of a mind which lives in it-
self, while it lives in the world, 
and which has resources for its 
happiness at home when it cannot 
go abroad •••• The art which tends 
to make a man all this, is in the 
object which it pursues as use-
ful as the art of wealth or the 
art of health, although it is less 
susceptible of method, and less 
tangible, less certain, less com-
plete in its result."~ 
1 John Henry Newman, Op. cit., p 177 
2 Ibid., p 178 
CHAPTER V · 
ORGANIZATION OF UNIVERSITY EDUCATION 
I 
1[ 
vVhile Newman was Rector o£ the Catholic Uni-
versity he published a series of papers dealing with Uni-
versity education in the "Catholic University Gazette" 
of Dublin. In these essays he considers the organization 
of schools of higher education, and especially· the rel-
ative merits o££ered by collegiate and university or-
gani zation. 
His £irst principle is that real education 
in any field is gained through teaching. One may gain 
the facts of a study through reading, but to make the 
knowledge a vital part of oneself, the', life 'must be 
' . . . 1 
caught f'rom those in whom the knowledge already lives. 
Apropos o£ this, Newman says, "we must consult the· 
2 
living man and listen t() his voice. 11 
Newman believes that' a univers'ity is built 
3 
on a professorial system. To him the personal in£luence 
. . 
of the professors is absolutely necessary to the exist-
ence of a university. However, the personal influence 
o£ professors is not sufficient for the existence of 
a university. A, system of administering education is 
needed, and in order that the university system be pro-
1 John Henry Newman, 
Vol. ·III, p 9 
2 Ibid., p 8 
3 Ibid. I p '74 
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tected and perpetuated, endowments are needed. Imp or-
tant as the administration is in a university, the sine 
qua~ is the personal influence of'the teacher. This 
personal influence has•at times in history dispensed 
with a system, but a system can never dispense with 
1 
the personal influence. 
At the time when Newman was writing, reform-
ers in education were advocating lectures and examina-
tions as the best means of university education. In 
opposition to this view, Newman justified the practice 
of the ancient universities and the public schools in 
2 
enforced college residence and tutorial supervision. 
While Newman justified and urged enforced 
college residence and tutorial supervision, he also 
argued for the professorial type of education which he 
. . . . 3 
identified with the university organization. 
He bases his argument for the college organi-
zation on the fact that a student coming to a univer-
sity is sure to meet dangers unknown to him previously. 
Something in the nature of home influences is needed 
to help him. This help, Newman feels, wouid be found 
in: .a college, for the col.leges have always taken the 
responsibility for the moral as well as the intellectual 
I . 
I 
I 
advancement of the students. The intellectual help 
will be given by the college tutor. The student will 
',· 
attend the lectures of learned professors, but in order 
to gain the most from these, 'he needs the aid of the 
college tutor. 
Other advantages cited by Newman in the divi-
ding of the university into colleges are that students 
are more easily managed in the college groups, and a 
wholesome rivalry is aroused among the colleges--the 
desire for personal gain· being changed to a desire for 
the reputation of the college. 
The Cardinal argues that the best type of 
1 
education unites the university with the college. 
11 the Professorial system fulfills 
the strict idea of a University, 
and is ~~ficient for its being, 
but it is not sufficient for its 
well-bein~. Colleges conSitute2 the integrity of a University." 
Newman considers a college to consist of a 
number of students gathered together in one residence 
and under the instruction and guidance of. tutors who 
have the responsibility of the students' moral as well 
. 3 
as intellectual guidance. 
The college to him represents position, auth-
II 
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Ority, and stability. Such attributes require a founda- 'I 
tion either of revenues or pub lie recognition. A group :I 
i 
of individuals l~ving together for the purpose of teach-
ing and learning do not become a college until the group 
receives legal or ecclesiastical recognition in the form 
1 
of a charter or an endowment. 
The enrollment of a college must not be allowed 
to become too large, for as soon as it does non-residence 
2 
must follow and with non-residence, Newman's first re-
quirement for a college has been lost. 
Newman urges that the function of the college 
is the formation of moral 'and intellectual character and 
the improvement and cultivation of the mind of each stu-
dent. In the college the study of literature and the 
3 
classics predominate. 
The great characteristic of the university 
is progress. In this Newman sees that each in itself 
is insufficient in the "pursuit, extension, and incul-
cation of knowledge." "The University being the element 
of advance, will fail in making good its ground as it 
goes; the College, from its conservative tendencies, will 
4 
be sure to go back, because it does not go fo!'\vards." 
The departments belonging naturally to the 
1 J. H. Newman, "Historical 
Vol. III, p 213 
2 Ibid., p 214 
3 Ibid., pp 228-229 
4 Loc. cit. 
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university are theology, law, 
1 
'and sciences, in general. 
Newman suggests that "a University seated 
and living in Colleges, would be a perfect institution, 
as possessing ~xcellences of opposite kinds," but he 
finds such combinations non-existent. He declares that 
in England the state of the University is suspended and 
the colleges have complete authority. In continental 
countries the opposite is true--the universities stand 
alone with complete absence of colleges. He regrets 
to find that the union of colleges in a university-
"such salutary balance and mutual complement of op-
2 
posite advantages, is of difficult and rare attainment. 11 
1 J. H. Newman, "Historical Sketches", 
p 228 
2 Ibid., pp 228-229 
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CHAPTER VI 
A COMPARISON AND CONTRAST OF THE EDUCATIONAL IDEAS OF 
CARDINAL NEWMAN AND THOMAS ARNOLD 
i 
t 
!i 
I Almost all of the educational ideas expressed 
by Cardinal Newman were expressed during his connec~ion 
with the Catholic University at Dublin although these 
ideas were not newly acquired at that time, but had been 
1 
part of his cast of mind for many years. Probably be-
cause the Cardinal's ideas were all expressed in the 
same period and because he twice expressed educational 
2 
theories in carefully organized form, his educational 
conceptions seem parts of one whole. There is a unity 
about them of a complete philosophical theory. 
Arnold 1 s ideas do not express a complete 
educational philosophy. Their· expression was not limited 
to any special time in his life but extended over the 
whole period of his adulthood as the occasion for them 
arose or his experience suggested them. 
Arnold's lecture, "On the Divisions and Mutual 
3 
Relations of Knowledge", began what might have been 
carried out as a complete educational theory. It is 
his most philosophical consideration of education. Com-
plete for its purpose, it is not a complete educational 
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1 See pp 48-50 I' 
2 "The Scope and Nature of University Education" l 
and a series o.f articles in the "catholic ~~ 
University Gazette" 
3 See Clfapter I l 
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theory, as the organization of education is not con- ~:~-~~ 
I' I 
I 
I 
. I 
sidered; nor is this considered elsewhere in his writings. 
Newman deals with it in his articles which , 
1 I 
were published in the "Catholic University Gazette". :1 
Arnold, it is true, accepted the educational 
2 
system as it existed, but his acceptance failed to note 
any philosophy behind the system; nor did he suggest a 
better one although he admitted one might be conceived. 
Except for one essay concerning pre-Univer-
3 
sity education, Nev~an 1 s educational philosophy concerns 
education at University level. In this respect it con-
trasts with the educational level in which Dr • Arnold 
was interested. As tutor, and especially as head-master 
of Rugby, Dr. Arnold's interest lay in the education of 
the younger boys, especially those in the higher forms 
of the preparatory school. 
Newman considered education on the prepara-
tory level from no other point of view than that of 
preparation for the university. Dr. Arnold's view was 
broader. 
Beside the different educational levels in 
which the two men were interested, some of their con-
ceptions of education are in contrast while other 
1 See Chapter V 
2 See Page 5 
3 J. H. Newman, 11 The Idea of a University" 
pp 331-381 
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ideas are in agreement. 
No where, perhaps, are their ideas more in 
contrast than in their conceptions of the end of edu-
cation. 
Newman holds that the end of education is 
philosophic knowledge, and that one may not look for 
an end beyond this knowledge because such knowledge is 
1 
its own end. Arnold, on the other hand, claims that 
the end of education is the teaching the student the 
2 
will of God and enabling him to do it. 
Arnold stresses the importance of education 
for citizenship. · He says that one may be well educated 
for the earning of a living and yet no more fit than an 
ignorant person for the exercise of the franchise. Edu-
cation· for the earning of one's living is, as far as the 
exercise of political rights is concerned, no education 
3 
at all. 
As Arnold sees it, the purpose of education 
4 
is to make a man a Christian and a good citizen. New-
man sees as the .purpose of (university) education, the 
making of a man, a. gentleman and in so doing he vlill 
5 
be good citizen too. Liberal education is, to Newman, 
the cultivation of the intellect, as such, And its. object 
1 See pp 63-64 
2 See p 24 
3 See pp 3'7-39 
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is nothing more or less than intellectual excellence. 
11 a University training is the great 
ordinary means to a great but or-
dinary end; it aims at raising the 
intellectual tone of society, at 
cultivating the public mind, at 
purifying the national taste, at 
supplying true principles to popu-· 
lar enthusiasm and fixed aims to •• ,. 
facilitating the exercise of po-
litical power, and refining the 
intercourse of private life • 11 1 
Arnold expects education to make a man a 
Christian end a good citizen; Newman, a gentlemen and 
a good citizen. 
The means of education advocated by Arnold 
2 3 
are religious instructions, the Latin and Greek Classics, 
and the pure sciences under which he classes grammar, 
logic, arithmetic, geometry, metapnysics, morals, and 
4 
theology. The means of education advocated by Newman 
are the arts studied in an institution where all knowl-
edge is taught and given complete freedom. To this, 
for a Catholic university, he added the requirement 
that it unite the intellectual and moral functions of 
the intellect, but leave religion and non-religious 
5 
studies each free. 
Newman devoted a great deal of writing to 
defending the inclusion of theology in a university • 
\1 
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1 J. H. Newman, "The Idea of a University11 ' 
p 178 it' 
2 See P 15 and pp 24-27 d 
3 See pp 39-42 !I 
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He based his demand first on his definition 
varsity--that it is a place of teaching universal knowl-
edge, and that since theology is a branch of knowledge 
it must be included. Compromise may affect minor ' 
matters, but the one thing it must not affect is the 
1 
teaching of universal knowledge. 
Arnold did not argue for the inclusion of 
theology in a university, but he did try long and hard 
to have the newly organized University of London include 
a requirement in scripture for a degree in Arts. He 
urged this requirement on the grounds that a degree in 
Arts testifies that a man has received a liberal edu-
cation and that a "liberal education without the Scrip-
tures, must be, in any Christian country a contradiction 
2 
in terms". 
In contrasting Newman's and Arnold 1 s ideas 
regarding the place of religion in a university, it is 
seen, that they view the matter from very different 
points of view. Arnold based its inclusion on the prin-
ciple that Christianity should be the base of all public 
education in England, for ~ngland was a Christian coun-
try. Newman demanded that religion be included in a 
university under the science of theology. He argues for 
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1 See page 55-56 
2 See page 28 
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its inclusion from his definition of a university as '1 
!, 
a place· for the teaching of all lmowledge and theology lj 
il 
':I ~ was a well organized branch of knowledge. His place-
(• tl 
. I 
ment -of religion in a purely Catholic college was as 11 
a union of religion and intellect, but each must be 
free in its own sphere. 
Both Newman and Arnold agree in opposing the 
utilitarian educational ideas expressed by Locke. Neither 
would admit that the end of education was to fit one 
for earning a living~ Newman argued that the state of 
mind which is analogous to health of body is· worth hav-
ing, and that since this state is good in itself it 
cannot help going beyond itself and making its possessor 
1 
a better member of society. 
Arnold pointed out the distinction between 
education for earning a living and education for- the 
broader aspects of life itself, and he argued against 
the utilitarian aspect of education in favor of the 
2 
broader view. 
Both Newman and Arnold advocated a liberal 
education as a preparation for life itself and for cit-
izenship. They both based this education on the· study 
of the classics. 
1 See pp 67-68 . 
2 See p 37-38 . 
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I Newman based his arguments on the grounds 
that the study of the classics themselves and the 
thoughts arising from the study have always been the 
1 
means of education in the civilized world. He be-
lieved that the predictions that science would oust the 
classics could not come true. He felt that science was 
no greater antagonist to the classics than law and theo±-
ogy had been in the Middle Ages and the classics had 
2 
stood their ground then. 
Arnold's argument for the classics rested on 
the extension of the experiences of civilization which 
they gave, and on the power in the use of English which· 
3 
translation developed. All of Arnold's arguments in 
favor of the classics assumed that the instruction be 
properly given, and he went into detail concerning what 
4 
he considered good teaching. Newman's defense of the 
classics ignored methods of teaching them. 
Both Newman and Arnold saw that the work 
of such institutions as the Mechanics Institute did 
not educate, because these institutions accepted inform-
ation and the memory of information as education. New-
man argued against' their methods on the grounds that 
such substitution could not take the place of methodical 
1 See p 64 
Op. cit., p 262 2 J. H. Newman, 
3 See pp 39-40 
4 See pp 41-42 
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I and laborious learning: Arnold that the work of edu- 'I I :· 
I cation could not be done easily or quickly and this the jjl 
I 1 ' 
I i t:.. 
1 
institutes tried to do. , 
I Beside those that agree and those that dis-
agree, many of the ideas of Arnold are in no way con-
nected with those advocated by Newman. A great many 
ideas expressed by Arnold are connected with the prac-
tical side of education. These include teacher quali-
2 
fications, the idea that the government should super-
3 
vise education where the Church lacked power to do so, 
the principle that religious instruction must'be given 
4 5 
in school, definite methods in teaching Latin and Greek , 
6 
and a vindication of corporal punishment. 
Such matters, of natural concern to an active 
schoolmaster, are far removed from Newman's considera-
tions. He is concerned chiefly with the principles 
7 
and aims of education. Newman defines.a university; 
8 
he justifies its inclusion of theology on logical grounds; 
reconciles the conflict between science and religion by 
proving it seems to, but does not really exist for no two 
9 
truths can conflict although they may seem to do so. He 
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1 See pp 17-18 \1 2 See pp 30-33 11 
3 See pp 36-37 'I 
4 see pp 25-27 I 
5 See p 42 J 
6 See pp 45-46 · 
7 See p 50 till 
I 8 See pp 55-57 1 9 See pp 57-59 , 
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nature and urges that the Catholic universities reunite !1 
1 II I these faculties. He teaches that the end of university 11 
II education is Philosophy, or the philosophical mind, and ii 
li 
I 
~ \ 
that no end beyond the perfection of the intellect can 11 
be required. To this.he adds, that since this end is a 
good in itself, the good actually gpes beyond itself and 
if one must assign a practical end to university edu-
2 
cation it is the making of good citizens. 
A study of the educational ideas of Dr. Arnold 
and Cardinal Newman leaves one impression in the mind 
more abiding than any comparison between them. It is 
that as men they stand side by side; each a good, sin-
cere, earnest man. They viewed things differently, but 
all their views rested on the highest good they could 
conceive. 
------- ---------------·---
1 See pp 59-60 
2 See pp 63-66 and pp 67-68 
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Newman believes that knov'lledge is a whole 
and that the separate subject-matter fields are parts of 
the whole. He divides the pursuit of knowledge into 
three great fields, God, Nature, and Man. 
Newman defines a university as a place where 
universal knov1ledge is to be taught. Since he sees 
knowledge as a. whole he sees the separate parts con-
nected with each other. 
His argument for the inclusion of theology 
in a. university rests on his definition tha.t_a university 
must teach all knowledge. 
He declares that the end of university edu-
cation cannot be separated from knowledge because knowl-
edge is an end in itself'. However, mere memory of 
knowledge is not the end of university education, but 
an intellectual excellence is the end. This consists 
of a power to view many things at once as a whole and 
I 
to see the relations of the parto. 'rhis he calls Phil-
osophy. 
The subject matter of a university education, 
according to Newman, should be science and the classics. 
He considers the liberal arts to be the base of a uni ver-
sity. A study of these should produce the capacity to 
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education that is best for an individual to be best for 
society, for such education goes beyond the individual 
into his relationships with others. This education is 
the scope of a university, in contrast to the utilitar-
ian type urged by Locke. 
The educational level under consideration by 
Newman is the university level. He does, it is true, 
consider on one occasion pre-university work, but it is 
considered by him merely as preparatory for the univer-
sity and not on its ovm pretentions. 
Arnold, on the contrary is concerned with 
pre-university work as education and without specific 
consideration of it as preparatory. 
Arnold's conception of knowledge is that it 
is a whole and that the subject-matter fields are div-
isions of the whole. He classes knowledge in two divi-
sions, knowledge of man and knowledge of all other sub-
jects except man. Under man, he places the study of 
God since Arnold considers that it is only as Man we 
know God. Under God he classes all duties, both per-
sonal and social. He declares that an attempt to cul-
tivate the mind is a duty, first to others that they may 
benefit by what we discover and next to ourselves that 
we may act more efficiently. The most important knowl- I 
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edge, according to Arnold, is religious lrnowledge. For 
a perfect education he adds to this lrnowledge a perfec-
tion of the reasoning powers which will result in the 
faculties of judgment and quick perception of likeness. 
He lists studies which he believes will accomplish this. 
Arnold distinguishes between knowledge and 
education. Knowledge is the material for the mind to 
work on. 
. The education that he considers of benefit 
to society is liberal education. The absence of such 
education, or even a desire for it, among the Middle 
Class fills Arnold with fear when he considers how this 
class is gaining more and more political power. Their 
bias in favor of "utility" in education is in opposi-
ti on to his theory.· 
The poor quality of Middle Class education 
might be overcome, Arnold believes, through proper sup-
ervision. The function of supervision he considers 
natural to the Church, but because of the large number 
of dissenters in the Middle Class, Arnold urges the 
government to do what the Church cannot and devise a 
system of supervision. 
Since religion occupies such a place of im-
portance in his educational theories, it seems fitting 
that his first requirement for a teacher should be that 
he understand boys and possess high scholarship. He 
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further urges that 
their .office in connection with their work and secondly, 
that from the office of clergyman they might secure a 
professional standing which would not be accorded them 
merely from their work as teachers. 
In opposition to some people of his time, 
Dr. Arnold defended the study of the Latin and Greek· 
classics. He defended them on the grounds that they 
extended the experiences of civilization, as knowledge, 
over centuries of time. He also· argues for them because 
he believed that through translation the,English of the 
students was greatly improved. The Doctor's entire 
defense rested on their being properly taught, and he 
considered the teaching method in detail. 
Arnold's defense of corporal punishment, 
so foreign to present American ideas, rests on the be-
lief that punishment is not degrading in itself, and 
that the form of the punishment does not make it so. 
Such detailed consideration of educational 
detail as the form of punishment and the proper methods 
of teaching the classics are not considered by Cardinal 
Newman at all. His considerations deal with aims and 
principles rather than the specific details that interest 
the schoolmaster Arnold. 
In regard to knowledge itself, both Newman 
and Arnold are in agreement. 'Ihey disagree on the 
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division of knowledge. Newman divides it into three 
fields--God, Nature, and Man. Arnold divides it into 
two--Man and all other subjects. Under the second div-
ision he includes God, and under God, the duties of one 
man to another. 
They disagree as to the reasons for culti-
vating the mind. 
They are in agreement in favoring classical 
education, and in opposing the theory of "utility" in 
education. They are in practical agreement as to the 
place of memory in education, and in full agreement 
that the Mechanics Inst:i.tute and similar institutions 
do not give education. 
They differ in their conceptions of the end 
of knowledge, the result of education, and the end of 
education. They are concerned with different educa-
tional levels--Newman, the university; Arnold, the pre-
universtty education. Newman conceives of the pre-
university education as purely preparatory for the 
university. Arnold has a broader conception. 
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Newman considers the organization of a i 
uni versi ty in to colleges. There is nothing in Arnold 1 s !1 · 
II 
writing to parallel this. Newman considers the place 'j 
of theology in a university; Arnold, religious instruc- ,j 
tion in school. Arnold gave detailed consideration to li 
the qualifications of a teacher. Newman did not consider I! 
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the matter. Arnold was interested in the detail of 
educational methods; Newman was not. Neither was he 
interested in disciplinary details and Arnold took up-
on himself the work of vindicating corporal punishment. 
From one point of view all their conception 
had one point in common. Each was a good man who ad-
vocated the 11bes t good 11 . in every idea he advanced. 
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